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CHAPTER I 
INTRODUCTION TO THE STUDY 
In the modern elementary school the program of academic 
experiences depends greatly on learning through reading, although 
certainly not by the traditional textbook procedure. N$verthelesa, 
children must read to learn, and many problems arise due to their 
inability to do so. The desire for reading does not occur 
automatically with field trips, visits to museums, or with the use 
of audio-visual aids. To have the greatest effect on reading these 
aids must be tied in directly !!1h reading. More children could 
use reading in these learning activities to greater advantage if it 
were not for their inability to use the basic skills of organization. 
Research shows that much of a person's ability to study, to remember, 
to write clearly, and to speak well depends upon his skill in 
organizing the material which he reads to fit his purposes. 
THBl PROBLlilM 
Statement ·.~ of the problem.. The purpose of this study is to construct 
a workbook of exercises in organization of reading designed ~o aid 
fourth grade pupils to read with greater understanding, and to 
emphasize the manner in which reading organization study-skills are 
specific to the teaching of social studies. To accomplish this 
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1 ~ purpose the words were checked with the Durrell-Sullivan Reading 1' 
2 I Vocabularies for G~ades Four and Five, and with the Rinsland Basic 
Vocabulary of Elementary School Children. Some of the wo~ds, 
especially the social studies vocabulary, were selected by the 
author who has had many years experience in teaching children of 
this grade level. 'lbe meaning of reading organization as used in 
this study may be defined as the ability to group related words and 
ideas; the ability to list words and events in chronological sequence; 
the ab i lity to select the main thought or the main idea, and the 
best title of a paragraph; the ability to select the main thought 
with the supporting minor parts to explain them; and the ability 
to organize the main thought and the supporting details into a 
simple. outline form. 
Justification for the choice of the problem. Although learning to 
read i s a continuous process certain developmental stages may be 
recognized. The fourth grade program is particularly concerned with 
1 
Donald D. Durrell and Helen B. Sullivan, Reading Vocabularies 
for Grades Four, Five, and Six. In Durrell's ImProvement of Basic 
Reading Abilities. Yonkers, New York: World Book Compan~ 1940, 
pp. 355-391. 
2 
Henry D. Rinsland, A Basic Vocabulary of Elementary School 
Children. New York: The Macmillan Company, 1945. 
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the study-type skills because here the pupils begin to read 
independently for a variety of purposes in the social studies and 
the related fields. At this grade level children begin to ~ 
reading whenever it will help them to do better the things they 
want to do. In order that pupils may make use of reading as an 
aid to learning it is important that they know how to organize the 
material they have read. It is very necessary for them to have a 
skill that will help them to study better, to remember better, and 
to speak clearly and coherently when they give their oral reports 
and floor talks. 
Immature readers of social studies material rarely secure 
a clear grasp of meaning as the result of a first reading. Re-reading 
alone does not seem to insure good learning if the pupils have no 
power of organization which will help them to group ideas so that they 
have related meanings. It is the opinion of this writer, and of 
specialists in both reading and social studies , as further discussed 
in Chapter II of this study , that there is a definite need for a 
workbook of exercises whi ch will emphas ize the manner in which 
reading organization skills are specific to social studies teaching 
in grade four. Chi ldren usually do not enter school bringing their 
skills with them. They have ~ learn. to read, and to organize 
their ideas in logical sequence. Every skill required for successful 
living and learning in school and in life outside of school must be 
practiced , if the skill is to function when needed. Therefore, this 
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writer has developed a workbook of exercises which it is hoped will 
help boys and girls of the fourth grade to better organize material 
from the printed page. 
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CHAPTER II 
REVIEW OF RESEARCH 
CHAPTER II 
REVIEW OF RESEARCH 
In today•s complex world it is very evident that reading 
plays a most important part in the development of capable and 
responsible citizens. The fact is widely recognized, however, 
that reading can make its largest contribution to personal 
development and social progress only as children acquire a high 
level of efficiency in understanding what is read. McKee1 believes 
that it is necessary to teach pupils to be "demanders of meaning." 
He states: 
In the teaching of reading at every educational 
level, the child's attention should be focused 
so sharply on the problem of arriving at an 
adequate understanding of what is meant that 
he learns to expect to understand when he 
attempts to read and is disturbed by lack of 
understanding. In teaching through reading in 
all other fields, the teacher should come to grips 
so effectively and so satisfying with the problem 
of helping pupils to clarify and organize the 
strange meanings presented in their textbooks 
that the student learns to be a demander of 
meaning rather than a disciple of verbalism. 
If children are to do more than read words, and if they are to 
become critical readers, it is necessary to build up their readin~ 
1 
Paul McKee, The Teaching 2[ Readin& .!a1h! Elementary School, 
Boston: Houghton Mifflin Company, 1948, p. 57. 
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readiness for this type of material. How do we build such readiness? I 
2 Durrell has emphasized two general approaches to the 
development of comprehension and interpretation in reading. The 
first he calls the "related-activity approach," which he says, 
"recognizes that meaning rests upon experiences and that the 
ultimate use of reading is in enriching the activities of living." 
Durrell states clearly, however, that such an approach is not 
enough; that there needs to be a second approach which he calls 
the "skills approach." Durrell3 declares: 
While the related-activity approach is 
indispensible to a reading program, 
systematic development of reading skills 
is equally indispensible. 
4 This skills approach should include according to Durrell: 
1. Selection of the essential skills to be observed 
and taught. 
2. Analysis of difficulties in those skills. 
a. Intensive teaching of thos~ skills through 
graded exercises in suitable material. 
2 
Donald D. Durrell, "Development of Comprehension and 
Interpretation, 11 Reading !!!, ~ Elementary SChool, Forty-eighth 
Yearbook of the National Society for the Study of Education, Part 
Chicago: University of Chicago Press, 1949, p. 194. 
4 
Ibid., p. 200. 
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6. 
4. A motivation program to show the child the 
importance of those skills. 
In ceneral agreement with Durrell, McKee5 indicates that 
basic instructional periods in reading on the fourth, fifth, and 
sixth grade levels should be of two types: 
1. Instruction in how to read. 
2. Opportunities for making use of what is read. 
Bond6 maintains that interest in itself is not enough to 
develop strong comprehension because "frequently students• interests 
far exceed their reading skills" and they are not able to read 
materials which are interesting to them. He states: 
5 
If we expect students to be interested in and 
gain pleasure from reading, we must teach them 
how to read •••••• Reading interests can be 
developed only when students have sound reading 
skills, and the teaching of these skills is the 
responsibility of all the teachers. 
McKee, Op. cit., p. 12. 
s 
George w. Bond, "Reading Interests and Their Influence on 
Comprehension," Readin& ill Meaning, Proceedings of the Thirty-fourth 
Education Conference, Vol. III, Newark: University of Delaware, 
1952, p. 35. 
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According to Lindsey7 "it is not enough that children be 
provided opportunities to read." She declares: 
Too little attention is given to developing 
new and complex skills. If children are 
to develop the skills and abilities needed 
to interpret what they read, there must be 
times when basic instruction and practice 
in these skills and abilities is of primary 
concern to both teacher and children. 
To provide special instruction and practice in interpreting 
8 
and making use of what is read, Lindsey suggests that "teachers 
design informal exercises to meet the particular needs of pupils 
as revealed in their reading for specific purposes in their everyday 
activities. 11 She recommends four types of exercises: 
1. Judging the importance of statements. 
2. Making comparisons or applications. 
3. Finding the main idea of a paragraph. 
4. Using ideas read. 
9 Yoakum deplores the fact that pupils are now found in the 
upper grades who have reading difficulties resulting "from a lack 
7 
Margaret Lindsey, "Techniques in Improving Ability to Interpret 
What is Read in the Middle Grades," Classroom Techniques in Improving 
Reading. Vol. XI, SUpplementary Educational Monographs, No. 69. 
Chicago: University of Chicago Press, 1949, p. 36. 
8 
Ibid.,, P• 36. 
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Gerald Yoakum, "How to Cope with Oeficiences in Basic Reading 1! 
Skills that Block Progress in Learning Activities," Improving Reading 11 B!, £! CUrriculum Areas. Vol. XIV, Supplementary Educational Monographs, 'i 
No. 76. Chicago: University of Chicago Press, 1952, p. 70. 
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of systematic development of basic reading skills in the 1940's." 
This l ack he says, "occurred because of a mistaken idea that children 
can learn to read without guidance, instruction, and practice." 
Yoakum10 lists nine common deficiences that interfere with reading 
as a tool for learning. This studf is concerned with one of the 
nine, namely: 
Failure to acquire study skills basic to all 
kinds of reading such as ability to locate 
material; ability to get the main idea; ability 
to read for details; ability to solve problems; 
ability to evaluate, select, and organize, to 
outline, summarize, remember reports, and use 
ideas. 
Yoakum11 believes that these study skills are so important that he 
declares: 
Unless these skills can be developed among 
the great majority of children, there is 
little prospect that the use of reading as 
a tool for learning can be very much improved 
in the near future. 
The present writer agrees with the authorities cited that 
reading for meaning depends upon a meaning background being brought 
to the reading and, therefore, teachers should strive to help 
children derive meaning from their experiences. On the other hand, 
10 
Ibid., PP• 71~72. 
11 
Ibid., p. 72. 
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this writer believes that reading success also depends upon the 
systematic development and mastery of essential reading skills. The 
mastery of these skills is necessary to securing pupils' continuous 
growth in interest and ability to read. 
Setting aside definite periods in which to teach the essential 
skills is recommended by many authorities. McKee12 advises: 
Merely telling the pupil to make use of these 
reading abilities must not be substituted for 
the teaching of the definite lessons. No child 
c&~ learn to find the topic of a paragraph just 
by being told to do so. Every pupil needs 
definite lessons which will teach him how to do 
that crucial work and which will make him aware 
of the pitfalls to be avoided. 
Writing on this same subject storml3 says: 
Setting aside a definite reading period in each 
of the intermediate grades for two or more times 
a week, in which the teacher works definitely 
and conscientiously to develop needed skills and 
ab ilities is one that will operate to insure 
efficient readers. 
Beginning with grade four mastery of new subject matter in 
the social studies and in science requires new reading skills and 
Tinker14 declares "few pupils gain adequate mastery of these new 
12 
Paul McKee, "Developing Competence in Grasping the Meaning 
in the Middle Grades, 11 Reading in Relation !g. Experience and Language. 
Vol. VI, Supplementary Educational Monographs, No. 58, Chicago: 
University of Chicago Press, 1944, p. 109. 
13 
Grace E. Stonn, "A Study of Intermediate Grade Reading Skills," 
Elementary School Journal. 48:495, May, 1948. 
14 
Miles A. Tinker, Teaching Elementary Reading. New York: 
Appleton-Century Croft, Inc., 1952, P• 3. 
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skills through incidental learning." He writes that "continued 
guidance is necessary for continued development of reading skill 
in the middle grades and even in high school and college." 
Many reading authorities deplore the fact that children are 
not able to organize material read, and stress the need for definite 
teaching in this very important skill. According to Witty: 15 
Some pupils appear to have little expectation 
that they will be required to do more than 
reproduce a few facts from the accounts they 
read. They give scant attention to the sequence 
of ideas and do not differentiate significant 
items from unimportant details. It is necessary, 
therefore, to develop exercises that will encourage 
those pupils to react more intensely to the content 
in social studies'presentations. Some pupils may 
be helped by practice in making outlines in which 
they differentiate main topics from subordinate 
themes, •••• list items or events according to 
their importance. Practice in summarizing will 
also assist pupils to react to ideas as they read, 
and to organize the infonnation they acquire from 
reading. 
In agreement with Witty, McKee16 maintains: 
15 
It is not uncommon to find pupils who apparently 
know nothing about organizing material they have 
Paul Witty, "Reading of Social Studies Materials," 
Elementa£r English. XXVII, January, 1950, p. 5. 
16 
Paul McKee, ~Teaching of Reading .!!!, ~Elementary School. 
Boston: Houghton Mifflin Company, 1948, p. 488. 
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read. This appears to be true not only of 
elementary school children, but of college 
students and secondary school pupils as well. 
On the same subject Harris17 states: 
The sloppy, incomplete, and disorganized note-
books kept by many intelligent students show 
that much can be done to improve the ability 
of students to prepare summaries and outlines 
of what they read. Training in these skills 
should begin as low as the fourth grade, and 
should have a definite place in the secondary 
teaching. 
When pupils enter grade four they discover that special reading 
skills in social studies and science are more frequently required 
of them than in primary grades. Because it is the time when 
independent reading is usually considered to begin, many reading 
authorities and the present writer, with many years experience in 
grade four, believe it is the time to teach the important skill of 
organization. Tinker18 describes the fourth grade as "a period of 
ever increasing diversification of learning wherein reading 
is the essential tool." To successfully carry on this type of 
reading Tinker maintains that children in the fourth grade will need 
"to acquire certain study skills having to do with organizing 
info~ation into usable form." 
17 
Albert :r. Harris, ~ Increase Reading Ability. New York: 
Lon~ans, Green and Company, 1940, pp. 299-300. 
18 
Tinker, op. cit., p. 242. 
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19 Broom points out that grade four functions in the total 
reading situation "as a transition&l. period between the primary and 
upper elementary grades. 11 He states: 
The pupil should have acquired several skills 
by the time he reaches the fourth grade level. 
He has learned to recognize many words; he has 
learned to follow directions in reading; he 
has developed some speed in reading, and he has 
learned to read for total meaning. At least 
one new skill should be acquired, i. e., reading 
for central thought. 
According to Harris20 training in organization "can begin as 
low as the fourth grade." 
Other reading authorities believe that the important skill of 
organization should begin before the child enters grade four. 
Monroe, 21 in her latest book, lists five interpretative skills and 
abilities that girls and boys should develop at the pre- reading level, 
and one of them is "organizing the new ideas for the purpose of 
remembering them." She alSo states that "children cannot i nterpret 
19 
M. E. Broom, et. ale., Effective Reading Instruction~~ 
Elementary School, New York: McGraw-Hill Book Company, Inc., 1951, 
p .. 247 . 
20 
Harris, op. cit., p. 299. 
21 
Marion Monroe, Growing Into Reading. Chicago: Scott, 
Foresman and Company, 1951, p. 175. 
13. 
'I 
effectively unless they actively organize the ideas of the text.n22 
In writing further on the subject of organization, Monroe23 suggests 
that "for children on all levels and patterns of intelligence there 
should be many opportunities for organized thinking. 11 
24 McKee believes that in most elementary schools the teaching 
of an outline should begL~ in the third grade and continue step 
by step through succeeding grades until the work is completed in the 
sixth grade. He believes that the following step by step items 
are essential to an adequate program in organizing material read. 
THIRD GRADm25 
1. Develop an l.lnderstanding of what is meant by the 
topic of a paragraph. 
2. Develop an understanding of how to find the topic 
of a paragraph. 
3. Develop skill in finding the topic of a paragraph. 
4. Develop the understanding that a paragraph may be 
poor in the sense that it does not keep to the topic. 
5. Develop skill in finding the sentence or sentences in 
a paragraph that do not keep to the topic. 
22 
Monroe, op. cit., p. 186. 
23 
Monroe, op. cit., P• 201. 
24 
McKee, op. cit., p. 488. 
25 
McKee, op. cit., PP• 489-490. 
14. 
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FOURTH GRADE 
6-10. Continue the work suggested for the third grade. 
11. Develop an understanding of what is meant by the 
subtopics in a paragraph. 
12. Develop skill in finding the subtopic in a paragraph. 
13. Develop an understanding of what is meant by the 
details in a paragraph. 
14. Develop skill in finding the deta.ils in a paragraph. 
15. Develop an understanding of one correct form to 
use in outlining a paragraph. 
16. Develop skill in outlining a paragraph. 
26 Agreeing with Monroe and McKee, Bond and Wagner say that the 
growth in ability to organize is gradual., and should be a part of 
the primary-reading program. 
According to Goodykoontz27 pupils do not develop organizing 
ability alone, specific training is necessary. She28 lists the 
26 
Guy L. Bond, Eva B. Wagner, Teaching the Child to Read. 
New York: The MacMillan Company, 1950, p. 264. 
27 
Bess Goodykoontz, "Teaching Pupils to Organize What They 
Read," Elementary English Review. 7:87 April, 1930. 
28 
Bess Goodykoontz, "Ladders of Achievement in Social. Studies," 
School Life. 21: 234-236, May, 1936. 
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following as easy steps for organizing material: 
1. Telling what the paragraph or selection is about. 
2. Using key sentences to express the main idea. 
3. Hooking up the items of information with the 
main point. 
4. Picking out the main points. 
5. Grouping related ideas. 
Many reading authorities believe that the skill of classification 1 
is one of the primary studies for the development of organization. 
McKee29 maintains that classifying words or ideas is a good way to 
start instruction in organization. 30 Hulsman agrees that exercises 
using grouping or classification is one of the easiest ways to develop 
organization i n reading. In her workbook for teaching outlining, 
McDonald3l lists twelve study skills that are necessary for outlining, 
and then starts her series of exercises with a lesson on classification. 
29 
Paul McKee, Reading and Literature ~~Elementary School. 
Boston: Houghton Mifflin Company, 1934, p. 410. 
30 
Helen L. Hulsman, Exercises to Develop Reading Organization 
in Grade Six. Unpublished Master's Service Paper, Boston: Boston 
University School of Education. 1947, p. 28. 
3J. 
Loretta K. McDonald, Workbook .~ Exercises for Teaching 
Outlining. Unpublished Master's Service Paper, Boston: Boston 
University School of Education, 1946, p. 30. 
16. 
32 Beery BUJgests the folloWing for developing classification 
in the later primary grades: 
Provide for moderate use of exercises in 
classifying words growing out of the children's 
reading and observed needs, such as 
classifying words according to meaning, 
e. g., animals, building materials, toys 
that go; cuossing out the word that does not 
belong; matching words and definitions; 
choosing the word which completes the meaning 
of a sentence or which best characterizes a 
person or situation in the story; matching 
words of like or opposite meanine. 
Smith33 lists twenty-five ways which tell that a child is 
reading for meaning. Those dealing with classification are: 
l. Detects irrelevant words in a given classification. 
2. Recognizes word relationships. 
3. Recognizes words as belonging to a given classification. 
4. Identifies words that describe and words that express 
action. 
5. Recognizes words of similar meaning and words of 
opposite meaning. 
32 
Althea Berry, "Developing of Reading Vocabulary and Word 
Recognition, " Reading !B_ ~ Elementary S~hool. Forty-eighth Yearbook 
of the National Society for the Study of Education, Part II, Chicago: 
University of Chicago Press, 1949, pp. 176-177. 
33 
Nila B. Smith, "The Influence of Purpose in Reading for 
Meaning," Reading for Meanilll• Proceedings of the Thirty-fourth 
Education Conference, Vol. III, Newark: University of Delaware, 
1952, p. 51. 
17. 
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The present writer believes that the ability to organize 
material read is a very important and necessary skill for middle 
grade children to master, for it is through adequate organizing, 
classifying, and establishing relationships that information is 
best retained. Betts34 considers organization as one of the five 
most important basic skills required for effective reading. He 
declares that "the ability to organize contributes to comprehension, 
retention, and effective study habits." He further states: 35 
Well-developed organization abilities permit 
the learner to perceive relationships between 
facts, and, therefore, contribute to intelligent 
interpretation. Hence, organization abilities 
rank high in a scale of values. 
36 Bond and iVagner maintain that organized infonnation is more 
usable and is more likely to be retained. They point out that "in 
order to use reading efficiently as an aid to learning, the child 
early in life should learn that establishing relationships begets 
retention. " 
34 
Emmett H. Betts, Foundation of Reading Instruction. Boston: 
American Book Company, 1946, p. 92. 
35 
Betts, op. cit., p. 566. 
36 
Guy L. Bond, Eva. B. Wagner, Teaching ~ Child to Read. 
New York: The M~cMillan Company, 1950, P• 350. 
18. 
The ability to analyse a reading selection by "picking out 
the main points and the supporting ideas or facts under each major 
heading" is considered by Harris37 as "one of the most valuable 
study skills that a student can acquire." 
It is a well known fact that the successful study of social 
studies is conditioned largely by the ability to read effectively. 
Wesley, 38 in speaking of the importance of reading in the social 
studies, says: 
Success in the social studies depends to a 
large extent upon the ability to read •••• • 
While reading is important in all subj acts, 
it is peculiarly so in the social studies, 
for an understanding of historical, 
geographic, civic, and economic realities 
can scarcely be gained in any other way. 
Wesley39 maintains that being able 11to select the significant 
i deas, the key points, the gist, and the principal thoughts" largely 
dete~ine how well the pupil can read social studies. 
37 
Harris, op. cit., p. 300. 
38 
Edgar B. Wesley, Teaching Social Studies in the Elementary 
Grades. Boston: D. 0. Heath and Company, 1946, p. 277. 
39 
Ib id., P• 283. 
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Recent research shows that the modern approaches to reading 
instruction include emphasis on the reading skills needed in the 
subject fields. Witty40 declares that it is important for teachers 
to help children to develop readiness for reading social studies• 
materials. He41 lists the following skills as essential for 
successful reading in the social-studies area. 
1. Basic vocabulary and concepts. 
2. Ability to see relationshipse 
3. Capacity to organize information. 
4. Tendency to read critically. 
5. Ability to use source material. 
In general agreement Mcintire42 states: 
Many desirable skills in reading can be 
motivated and developed more effectively 
in connection with the social studies than 
in any other field. 
She stresses the importance of children evaluating their own 
work and suggests that they make use of the following questions: 
40 
Paul A. Witty, 11How Can Efforts To Improve Reading in Specific 
Curriculum Areas Be Co-ordinated With Other Aspects of a Sound Reading 
Program?" Improving Reading ~~Curriculum Areas. Vo~ XIV, 
Supplementary Educational Monographs, No. 76 Chicago: University of 
Chicago Press, 1952, p. 244. 
41 
Ibid., p. 243. 
42 
Alta Mcintire, "Reading Social Studies Material in the Middle 
Grades, 11 I!!.! Elementary English Review. November, 1944, pp. 262-266. 
I 
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1. Can I pick out the important ideas from what ·I read? 
. I 
2. Can I tell why they are important? 
The present writer agrees that the social-studies class 
provides many opportunities for children to put into practice those 
reading skills they have learned in the reading class. It is hoped 
that this procedure will not only lead to greater skill in reading, 
but will also help children to appreciate and to enjoy the subject 
matter of the social-studies field. 
RELATED STUDIES 
A study by Keneally43 with a iroup of 336 pupils in grades four, 
five, and six suggests the relative order of difficulty of several 
types of study skills as follows: 
1. Finding minor ideas with major ideas supplied 
(skeleton outline). 
2. Selection of best summary. 
3. Retention of order of ideas. 
4. Matching headlines and paragraphs. 
5. Finding major ideas with minor ideas supplied. 
(idea line) • 
6. Writing original headlines. 
Keneally maintains that "teachers of intermediate grades must 
I teach all six study skills to provide for individual differences at 
I tho level of reading ability.•44 
I Hulsman45 developed a workbook of exercises designed to assist 
II snth grade pupils in organizing material from the printed page. There I 
' 
_ I 
I 
I 
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43 
Katherine c. Keneally, "The Relative Order of Difficulty of 
Several Types of Study Skills in the Intermediate Grades," Unpublished 
Master's Thesis, Boston: Boston University School of Education, 1939. 
44 
-Ibid., P• 37. 
45 
Helen L. Hulsman, "mxercises to Develop Reading Organization 
in Gl"ade Six," Unpublished Master's Service Paper, Boston: Boston 
University School of Education, 1947. 
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were fourteen types of exercises beginning with simple classification 
and the recognition of main ideas of paragraphs to the writing of 
headllnes, titles, and outlines. An informal test was composed of 
sample1s of each type of exercise used in the workbook. This test 
. was gtven both before and after a five weeks' study consisting of 
thirty minutes a day. The children found the writing of titles 
more difficult than the forming of headlines, and the writing of 
major topics more difficult than the writing of minor topics. 
Hulsman concluded that there was definite improvement in nearly 
every type of exercise, the greatest gain was in the making of a 
complote outline in topical form. She also stated that "more than 
five 1reeks are needed to develop the varied skills in reading 
organization. 1146 
Closely related to the present study is the service paper 
prepa:red by MacDonald47 for use in the intermediate grades. She, too, 
stressed organization as a reading skill with the emphasis on reading 
materials for the social studies, as the present study does. Her 
findings were that" ••• The brighter pupils did well and seemed to 
-------~-----------------46 
Ibid., p. 45. 
47 
Avis MacDonald, 11Exercises for Organization of Reading 
Materials in the Soc.ial Studies," Unpublished Master's Service Paper, 
Boston: Boston University School of Education, 1946. 
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enjoy the work, whereas the slower pupils found much of it quite 
difficult. 1148 She concluded that the results show the need of more 
practice on sL~ilar work for the slow learning child. 
49 Browne built a workbook of exercises entitled, ''Exercises in 
Classification to Stimulate Thought and Develop Paragraph Sense." 
It was designed to use with junior high school p~p.ils. The exercises 
were divided into three groups: Simple classification, analysis of 
paragraphs, and original construction of paragraphs. 50 As a result 
of using these exercises Browne found that the pupils• vocabulary 
had grown, and their ability to arrange ideas in order had improved. 
She states, "The exercises did stimulate thinking, required con-
centration, improved the ways of expression, and proved interesting 
and challenging to all members., 1151 
48 
Ibid., p. 31. 
49 
Mary E. Browne, "Exercises in Classification to Stinulate 
Thought and Develop Paragraph Sense," Unpublished Master's Service 
Paper, Boston: Boston University School of Education, 1945, 
50 
Ibid,, pp. 15~18. 
51 
Ibid., p, , '15 • .. • 
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52 Skahan built a workbook for ninth grade pupils for the purpose 
of improving reading comprehension in the social-studies field. 
Her exercises are designed to give practice in organization by helping 
pupils get the main ideas through classification, and the point of the 
paragraph through finding the topic sentence. 53 She suggests this plan. 
l. Study the title for cue to main idea. 
2. Read carefully one or two paragraphs. 
s. Read carefully the topic sentence. 
4. Read carefully to find how the author arrives at the point. 
Skahan points out that "finding the supporting details is 
important in all reading. 11 She further maintains that "the pupil 
should be able to discard those thoughts of explanation, illustration, 
emphasis, or elaboration, that is, filter the facts and separate 
54 
real evidence from what the author just thinks or feels." 
52 
Mary G. Skahan, "Improving Reading Comprehension in the Social 
Studies, 11 Unpublished Master's Service Paper, Boston: Boston University 
School of Education, 1945. 
53 
Ibid., p. l (workbook). 
54 
Skehan, op. cit., pp. V-VI. 
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CONCLUSION 
In this chapter a review of the research on organization has 
been made and the pertinent points noted. As a result of the 
findings of these various authors, it is reasonable to conclude 
that the ability to organize material read is a most important 
study skill, and should be taught in the fourth grade where 
independent reading is usually considered to begin. It is hoped that 
the ability to organize will not only lead to greater skill in all 
reading, but will also help children to appreciate and to enjoy 
the subject matter of the social-studies field. 
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CHAPTER III 
ORGANIZATION OF WORKBOOK 
Subject matter content and criteria. The material used as a 
basis for the following workbook of exercises in reading organization 
is social studies material for grade four.. The unit chosen is a 
required unit in the school system where the writer teaches. The 
title of the unit is:. M!nY of Our Ways of Living Come to Us from 
the Past. There are thirteen stories in the unit. They are: 
1. The Introductory Story 
All the things we have and all the things we do are 
parts of our ways of living. 
2.. Og, the Primitive Man 
3. Brown Siki, the Ancient Egyptian 
4. The Ancient Greek Builder 
5. Titus, the Ancient Roman Soldier 
6. Charles, the Teuton 
7 .. Brian, the Bard 
s. Michelangelo's Helper, Giovanni 
9. The Cabin Boy of the Santa Maria 
10. Priscil1a, the Colonial Maiden 
11. In George washington's Time 
12. Pioneers and Inventors 
13. The Generalizing Story of the Unit 
!I 
I 
I 
I 
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1 The present writer believes with Preston that the chief 
aim of social studies instruction i s to buil d cit izens t hrough 
improving the quality of chi ldr en ' s social concepts'' and that 
"the social studies instruction should never be r egarded as a 
kind of ruse for teaching skillla" After making the above point, 
1 however, Preston goes on to declare that "it is harmful to reading 
habits and attitudes to expect children to read study-type materi al 
for whi ch t hey lack adequate background, for they then tend t o 
associate t he reading process with fuzzy; unintelligible ideas, 
adopting the attitude of not expecting books to convey clear images." 
The author of this study thoroughly believes that it is during 
the reading classes that such study-ckills as the ability to 
organize and the ability to see relationships should be introduced 
i n interest ing reading s ituations. The real test of their 
acquisition, however, should come when t hey are put to use in the 
social studies and other content fields. The social studies classes 
of the fourth grade can, and should, provide many opportuniti e s for 
children t o put into practice those basic skills of organization 
which they have learned in the reading classes where the training 
gi ven is usually not enough to insure competence in applying such 
skills t o the content fields. The teaching of social studies should 
be done in such a way as to encourage pupils to make use of the 
l 
Ralph C. Preston, Teaching Social Studies ,!!!. ~ Elementary 
Grades. New York; Rinehart and Company, Inc., 1950, p. 253. 
Ibid.' p. 254. 
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study-skills that have been introduced in the reading classes. 
It is not the aim of the exercises in the following workbook 
to teach the important study- skill of reading organization, but 
rather for the express purpose of giving fourth grade children 
opportunities to put to use and to further develop the essential 
study-skill of reading organization in a specific social studies 
unit. If the schools are to develop competent citizens, children 
must be taught to read well in the social-studies field, and 
11 therefore, teachers must provide young people with many opportunities 
I 
I' to use the important study-skill of organization in a wide variety 
of social studies materials. 
Typesof Exercises. No attempt in this study has been made to group 
together the different types of exercises for developing the 
reading skill of organization. The exercises chosen for the various 
stories in the unit were those exercises that best suited the 
subject matter of the particular story being taught. Every story, 
however, has carefully written paragraphs to develop the skill of 
reading to find the main thought, ae the present writer believes 
that in grade four this skill should be well taught, and then put 
to use and further developed in the social studies units. As the 
unit progresses there are paragraphs to find the main thought with 
supporting details, and towards the end of the unit there are 
groups of paragraphs to make outlines for use in giving oral 
reports. 
Most of the exercises were tried out in the construction 
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stages on the pupils in the writer's fourth grade as the various 
stories in the unit were taught. A few of the paragraphs for 
finding main ideas were the results of class lessons in the 
English period. Some of the exercises were suggested and parti};;y 
written by individuals in a superior group. Additions, omdisions•, 
or such vocabulary changes as seemed wise were then made before 
the final exercises were produced. 
TYPES .Q! EXERCISES [§ED 
1. Finding Main Thoughts or Main Ideas 
2. Finding Main Thoughts or Main Ideas With Supporting Details. 
a. Writing an Outline from the Main Thought and Supporting Details. 
4. Using an Outline Sheet 
5. Finding the Best Title 
6. Classifying Words and Groups of Words 
a. General Word 
b. Word ~at Does Not Belong 
c. Opposites 
d. Who, What, When, Where 
7. Sequence of Words, Groups of Words, and Sentences. 
----------- ---=-..:::::..------=-=--~ 
CHAPTER IV 
WORKBOOK 
WORKBOOK 
EXERCISES FOR ORGANIZATION OF READING MATERIAL 
I m THE SOCIAL STUDIES 
I 
GRADE FOUR 
I 
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WORD :m I!im, PUPILS 
Girls and Boys, 
This workbook has some exercises that will help you to 
group ideas that belong together. Th~y will help you to _find 
the main idea.' or important thiil'g in a paragraph or story. After 
you have found the main idea or the main thought, you will want 
to give reasons why it is the important thing in the paragraph. 
In other words, you will want to prove that it is the main 
thought so you will look for proofs. These reasons why or 
proof.s fo·r are called the supporting details. If you learn to 
do these exercises well, you will become a more skillful reader, 
and will get greater enjoyment from your social studies work. 
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- __ j 
I 
I 
I 
II 
II 
I 
II 
I 
= - ="-----=--= = -- - --"'" r·=-=-- =-
1; 
I 
I 
J'INDING m! ~ THOUGHT 
JW:RCISI 1 
Remember that the main thought or idea of a paragraph 1a 
what !:}:! the sentences are talking about. It ia the important 
thing in the paragraph. Read this paragraph to get the main 
thought or idea. 
All the things we have and all the things we do are parts 
of our wars of living. Our wars of living come in part from the 
people of the past and 1n part from the earth on which we live. 
All the people who have lived before us have helped to make our 
wars of living. 
One of the sentences below gives the main thought of the 
paragraph above. Draw a line under it. 
1. Manr people have lived before us. 
2. We live on the earth and have manr things. 
3. All the people of the past have helped to make 
our wars of living. 
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CLASSIFICATION 
EXERCISE 2 
OLD AND NlllW WAYS OF LIVING 
We have learned that all the things we have and all the 
things we do are parts of our ways of living. Some of our ways of 
living are !!! and some are 2!!• Below are written manr different 
ways of living. Fbld rour paper into two columns. Call the first 
column NEW. Call the second column OLD. Make two lists putting the 
different ways of living in the right columns. 
automobiles; caves;oil lamps; atone axes; dirt roads; telephones; 
radios; concrete roads• schools; candles; pumps to get water; horse 
and bucgr; faucets; airplanes; clothing made of animal skins; 
televisions; parlor stoves 
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PRIMITIVE TIMES 
0G, THE PRIMITIVE MAN 
STORY II 
j: 
I 
,, 
II 
I 
I 
II 
I 
I 
I 
--==- ~- -- - I' 
I 
'i 
OPPOSITm& 
lWCRCISE 3 
Underline the word which means the opposite of the tint 
word in the list. 
bic 
slow 
li'ttle 
huge 
civilized 
comforts 
uncivilized 
afraid 
dark 
light 
evening 
afraid 
stooped 
bent 
over 
erect 
comforts 
hardships 
living 
comfortable 
wild 
dangerous 
animal 
tame 
---== -=- .:..: - -
UC11 
beautiful 
mean 
happJ 
new 
change 
far 
old 
bright 
blazing 
dull 
glistening 
---=-
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J'INQING ml DVINITB QB. GENl!jRAL !!Q!m 
BDROISI 4 
Sometimes we need to tnow a definite ~ ~r_ phrase to 
describe a group of things. ror ezample; apples, peaches, and 
bananas are all fruit. Bees, ants , and cricteta are all insecta. 
In each list of words below there is 2!! word that might be 
used to mean any of the other words. Underline 'the definite or 
general word. 
34-. 
J'INDING ! !2Im .Q! PHRASE ~ .QQI@! r!Q! :,:BEL==::ONG::::. 
EXBlROIS& 5 
In each Ust below there il 2!! !2£!! or 2!!!. :phrase which 12.!!, 
!!21 belong to the vocabul&17 of primitive times. Underline the word 
that does not belong. 
roots 
bison meat 
acorns 
cereal 
dog 
rhinoceros 
maumoth 
saber-toothed tiger 
atone axe 
atone spear 
fist hatchet 
gun 
cave 
palace 
tree top 
hut 
L&-Lu 
Ba-B\i 
Priscilla 
Og 
writing 
fishing 
hunting 
weaving 
-..;:: -- ---
gourd 
clar bowl 
china plate 
shell 
toolmater 
doctor 
weapon maker 
hunter 
bone needle 
stone awl 
scissors 
atone scraper 
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QLA8SD'ICATION 
EX111RCISE 6 
Peter is helping his father build a new house for his dog. 
In some way his father•a tools got mixed up with primitive man's 
tools. Divide your paper into two parts and put the tools in the 
proper place. 
TOOLS 
atone ax; nails; flint spearhead; stone knife; steel saw; stone 
scraper; screwdriver; iron chisel; fist hatchet; bone needle; 
hammer; screws; flint scraper; stone hammer; stone spearhead; 
flint knife; scout knife; wooden club; steel file; plane. 
DAD'S TOOL CHEST PRIMITIVE MAN'S TOOLS 
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FINDING YAm IDIDAS 
EXERO ISlil 7 
Here is a poem about primitive times. See if you can write 
the ~ ~ for each stanza. I have helped you with the first 
one. 
How Things Began 
I 
The very first house, 
In the long ago, 
When houses began, 
Was a eave, you know. 
Main ·Idea: - The very first house was a -------· 
II 
The very first spoon, 
In the days of old, 
Was a seashell, pink, 
We have been told. 
Uain Idea: - 1'be ______ • 
III 
The very first forks 
Were fingers and thumbs, 
Used for big pieces, 
And also for crumbs. 
Main Idea: - The · · · · • 
-------
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IV 
The very first table 
That ever was known, 
In all the wide world, 
Was a big flat stone. 
. - . . 
Main Idea: - The • 
------------
v 
The very first chair 
That early man knew 
Was also a stone 
Stone lamps he had, too. 
Main Idea:- The -------• 
Allee c. Hoffman 
From the Journal of the National Education Association, September, 1942. 
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FINDING THE MAIN THOUGHT OR IDEA 
-- --
ExmRC:ISE 8 
The main thought or idea of a paragraph is what !!!, the 
sentences are talking about. It is the important thing in the 
paragraph. Read this paragraph to get the main thought or idea. 
I 
II 
·Primitive people were easily frightened. They were afraid I 
of the dark and were frightened by thunder and lightning. Wild 
beast gave them much fear, also. They were afraid that beasts of 
prey would enter their caves while they slept. When the sun aroae 
in the morning, they were overjoyed because it brought them light. 
One of the sentences below gives the main thought of the 
paragraph. Draw a line under it. 
1. The sun brought primitive ~eople light. 
2. Primitive people had many fears. 
3. Thunder and lightning frightened primitive people. 
II 
I 
II 
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:S:XBlRCISil 9 
The main thought or idea of a paragraph is what ~ the 
sentences are talking about. It is the important thing in the 
paragraph. Read this paragraph to get the main thought or idea. 
Finding food for the family was a very important matter 
and often took all da,. Prbnitive people had not learned how to 
grow crops, and there were no stores where they could buy food. 
rather, mother, and the children searched for food, and then ate 
it on the spot. They then moved on to look for more. In those 
d8.JI!I human beings looked for food in the woods much aa herds of 
animals feed on the grassland today. Getting food was the most 
important part of life for the primitive family. 
Underline the sentence below which is the main thought of the paragraph. 
1. There were no stores to buy food in primitive times. 
2. Herds of cattle feed on the grassland today. 
3. Getting food for the primitive family was a very 
important part of their life. 
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FINDING REASONS .Q! PROOFS lQ!!. 11!! Y!Yi THOUGHT 
EXERCISE 10 
In Exercise 9 rou have found the main thought of the 
paragraph and have discussed your answer with your classmates. 
1. Now reread the paragraph and write ill reasons or 
proofs for your main thought. Be sure your reasons 
tell why. 
2. Make your paper look like this: 
I . (main thought) 
A. reasons 
B. why 
After you have finished your work, you may find the check 
on the next page. 
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FINDING REASONS Q!l PROOFS IQfi. !!m tM!! THOUGHT 
CHECK ~ for Exercise 10 
The main thought for Exercise g is: 
I. Getting food for the primitive family was a very 
important part of their life. 
The reasons why are: 
A. Primitive people did not know how to grow crops. 
B. There were no stores to buy food. 
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FINDING THE MAIN THOUGHT OR IDEA 
--- --
IXIRCISB ll 
Can you find the main thought of this paragraph! 
Primitive people started our ways of living. These early 
people were re&llJ the first to learn how to make tools and 
weapons, to make pottery, and to weave cloth. They were the first 
to use fire and to make it work for them. Without these eave people 
and what they started, we could not live as we do today. 
Underline the sentence below which gives the main thought of the 
paragraph. 
1. Pr~itive people started our ways of living. 
2. Primitive people lived in caves. 
3. Primitive people made all our ways of living. 
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FINDING REASONS Q.fi PROOFS EQ!l !!:!! MAIN THOUGHT 
EXERCISE 12 
In Exercise 11 you have found the main thought of the 
paragraph and have discussed your answer with your classmate•• 
1. Now re~ad the paragraph and write !!2., reasons or 
proofs for your main thought. Be sure your reasons 
tell h2!.· 
2. Make your paper look like this : 
I. (main thought) 
A. (reasons) 
B. (how) 
After you have finished your work, you will find the check 
on the next page. 
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FINDING RB:ASONS Q!l PROOFS FOR ~ Y.!m THOUGHT 
CHECK~ for Exercise l2 
The main thought or idea for Bl:z:ereise llis: 
I. Pr~itive people started our W&JS of living. 
The reasons ~are: 
A. They were the first to make tools, to make pottery, 
and to weave. 
B. They were the first to use fire. 
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ANCIENT TIMES 
BROWN SIKI, THE ANCIENT EnYPTIAN 
STORY III 
THE ANCIENT GREEK BUILDER 
STORY IV 
TITUS, THE ANCIENT ROMAN SOLDIER 
STORY V 
II 
II 
I 
ll 
~FIN=DI=N:.;;.G !tl!, DlllFINITE .Qli GENERAL ~ 
EXERCISE 14 
In each list of words below there ia one word that might be 
used to mean anr of the other words. Underline the definite or 
general word. 
pharaoh wheat Mediterranean 
slave grain Black 
person barleJ Red 
scribe millet Sea 
worker couch indigo 
weaver table color 
merchant furniture green 
farmer wall hangings blue 
Tigris donkeya vegetable 
River oxen lettuce 
NUe camels radish 
Euphrates animal a onion 
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! !QIDl THAT DOES r!Q! BELONG 
EXERCISE 15 
In each list below there is one word that ~ !21 belong 
the vocabulary of ancient Egyptian times. Cross out t he word 
that does not belong. 
papyrus Nile River scribe 
reed Miss i ssippi River weaver 
paper Mediterranean Sea aviator 
typewriter Black Sea farmer 
ocean liner couch pyramids 
river table tombs 
delta radio Sphinz 
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bank vase Stau of Liberty j\ 
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Sahara camel corn II I· 
skates donke7 wheat II 
I 
desert automobile millet II ji 
camel oz · barle7 
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FINDING THE MAIN THOUGHT OR IDmA 
----- ----
BlXBlRCISE 16 
The main thought or idea of a paragraph is what .!!:! the 
sentences are talking about. It is the important thing in the 
paragraph. Read this paragraph to get the main thought or idea. 
The most important thing the ancient Egyptians learned to 
--~- .-::. 
do was to write. They carved pictures and words on stone. These 
ancient Egyptians were the first people to keep business accounts, 
to write down important happenings, and to write stories. In fact, 
they invented writing. If people tod&J could not write, they could 
not exchange ideas so easily. You could not have newspapers or 
books. Writing is one of man's greatest aids and the ancient 
Egyptians helped to give it to the world. 
Draw a line under the sentence that gives the main thought of the 
paragraph. 
1. The ancient Egyptians had no newspapers. 
2. Writing is the most ~portant aid the ancient 
Egyptians gave to the world. 
3. The ancient Egyptians knew how to carve beautiful 
pictures. 
I· 
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EXERCISE 1'1 
In Exercise 16 you have found the main idea of the paragraph 
and checked your answer with your classmates. 
1. Now reread the paragraph and write two reasons or 
proofs for your main idea. Be sure your reasons 
tell why. 
2. Make your paper look like this: 
· I. __________________ (main thought) 
A. ___________________________________ ( reasons) 
( why) 
B·-----------------------------------
After you have finished your work you may find the cheek 
on the nert page. 
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FINDING TWO REASONS OR PROOFS FOR THE MAIN IDEA 
- - ----
CHECK ~ for Exercise 17 
The main idea for Exercise 16 is: 
I. Writing is the most important aid the ancient 
Egyptians gave to the world. 
The reasons wh1: 
A. Couad not have newspapers or books. 
B. Could not exchange ideas so easil7. 
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FINDING !!!! ~ THOUGHT 
EXERCISE 18 
0~ you find the main thought of this paragraph! 
The ancient Egyptians became the world's first great builders. 
They learned to cut stone from the earth and build with it. As 
their leaders became rich and powerful, they had beautiful stone 
houses built for themselves. Some of the pharaohs lived in such 
beautiful houses. It is their temples and tombs, however, that 
show what great builders they were. Many of the temples and 
pyramids are still standing today to show how well the ancient 
Egyptians did their work. 
Underline the sentence below that gives the main thought of the 
paragraph. 
1. The pharaohs were rich and powerful. 
2. Their leaders lived in beautiful house. 
3. The first great builders were the Ancient Egyptians. 
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FINDING !!Q. REASONS Q!!. PROOFS EQii :m! ~ .-..TH=O..-..UGH--.-T 
EXERCISE 19 
In Exercise 18 you have found the main thought of the 
paragraph and checked your answer with your classmates. 
1. Now reread the paragraph and write two reasons or 
proofs for your main thought. Be sure your reasons tell 
why. 
2. Make your paper look like this: 
I 
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I. ____________________ (main thought) 
A. ______________________________________ ( reasons) 
( why ) 
B·--------------------------------------
After you have finished your work you may find the check 
on the next page. 
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CHECK ~ for Exercise 19 
The main thought for Exercise 18 is: 
I. The first great builders were the Ancient Egyptians. 
The two reasons wht are: 
A. Built the first beautiful stone houses. 
B. Built the pyramids and temples. 
I 
I 
I 
'I 
II 
II 
I 
54. 
FINDING !£!! MA!E. THOUGHT 
EXERCISE 2() 
What is the main thought of this paragraph? 
The ancient Egyptian people were the first people to learn 
how to make boats. They lived near the Nile River and from the 
first they found that this mighty river was the best road through 
their country. While men in other parts of the world were riding 
loge, these ancient Egyptians were using large boats with sails 
and many oars. In these boats they sailed up and down the Nile 
River carrying goods from one village to another. 
Choose the sentence below which is the main thought of the paragraph. 
Draw a line under it. 
1. The first boats with many sails and oars were 
made by the ancient Egyptians. 
2. The Nile River is a mighty river. 
3. The ancient Egyptian people sailed on the Mediterranean 
Sea. 
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FINDING I!Q. REASONS Qfi PROOFS lQR. !ti! ~ THOUGHT 
EXERCISE 21 
In Exercise 20 you have found the main thought of the 
paragraph and checked your answer with your classmates. 
1. Now reread the paragraph and write two reasons or proofs 
for your main thought. Be sure your reasons tell why. 
2. Make your paper look like thi s. 
I. ___________________ (main thought) 
A. __________________ {raa.sons) 
( why ) 
B•--------------------------------------
After you have finished your work you may find the check 
on the next page. 
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FINDING t!Q. REASONS FOR !fi! M!m, THOUGHT 
CHECK f!Q! for J£xercise 21 
The main thought for mxercise 20 is: 
I. The first boats with many sails and oars were made 
by the ancient Egyptians. 
The two reasons why are: 
A. Lived near the Nile River. 
B. Found that the Nile River was a very good road 
through their country. 
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ALPHABETIZING 
EXERCISE 22 
Build your own "little dictiomary" by arranging the 
following list of words in correct alphabetical order. Be sure to 
look at the first and second letter of each word. 
Vocabulary for Ancient Enptian Times _ Alphabetical List 
1. Siki 
2. ancient 
3. Blgypt 
4. Africa 
5. Nile 
6. Mediterranean 
'1. Sahara 
a. valley 
9. crops 
10. grain 
11. wheat 
12. civilized 
13. uncivilized 
14. pyramid 
15. tomb 
16. lDUDIDY 
1'1. pharaoh 
18. papyrus 
19. reed 
20. scripa j 
,I 
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J'INDING THE GBlNERAL WORD 
- -
BXBIRCISE 23 
In each list ot words below there is ~ word that might 
be used to mean any of the other words. Underline the general word. 
olives pUlars sports 
fruit columns running 
figs parts ot houses jumping 
grapes courtyard swimming 
robe · stern Athena 
tunic strict goddess 
sandals Spartan Hera 
clothing cruel Demeter 
builders Apollo Athenian 
fishennan Zeus peaceful 
seamen gods beauty-loving 
workers Poseidon· athletic 
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FINDDJG A !Q!!Q. 1l!AI .QQH HQ! BBlLONG 
EXERCISE 23 a 
In each list below there is one word that does not belong 
with the other words. Underline the word that does not belong. 
Parthenon marble sheperds 
Egypt Acropolis builders 
Acropolis Parthenon aviators 
pillars dome fishermen 
temple healthy Sparta 
Parthenon strong peaceful 
column sicklJ beauty loving 
Zeus hardy' Athenian 
Phidias stern skating 
fisherman cruel market place 
sculptor Spartan Athens 
artist Athens beautiful 
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FmDING THE ~.THOUGHT Q!l ~ 
EXERCISE 24 
The main thought or idea of a paragraph is what all the 
-
sentences are talking about. It is the important thing in the 
paragraph. Read this paragraph to get the main thought or idea. 
The ancient Greeks were great builders, and they built many 
beautiful buildings. The largest and most interesting of all these 
beautiful buildings were the temples. The most beautiful of all 
the temples was the Parthenon. It stands on a high rocky hill, 
called the Acropolis. It was built in honor of Athena, the goddess 
of wisdom. Although the Parthenon was built twentr-five hundred 
years ago, people still go to see what is left of it. It is still 
used as a model for many buildings in the United States. 
Underline the sentence below whiCh gives the main thought or idea 
of the paragraph. 
1. The Acropolis is a high rockr hill. 
2. The ancient Greeks built manr beautiful buildings. 
3. The Parthenon was built twenty- five hundred years ago. 
II 
II 
61. 
II 62. 
:[ 
:I 
----
FINDING TWO PROOFS FOR THlil MAIN THOUGHT IN 
- --- -
I' 
EXERCI SE 24 
~-·....- -
il 
I 
,I 
EXERCISE 25 
In mxercise 24 you have found the main thought of the 
II 
II 
I 
paragraph and checked your answer with your classmates. 
1. Now reread the paragraph and write two proofs for 
your main thought . Be sure your proofs tell whz. 
I 
li 
2. Make your paper look like this : 
I. _ ______________ ___ (main thought) 
I' 
II 
II I 
I A. ________ ________ (proofs) 
( why ) 
B·---------------------------------
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After you have finished your work you may find the check on t 
the next page. I 
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FINDING l!Q. PROOFS [Q! 1!!! M!m THOUGHT 
CHECK ~for Exercise 25 
The main thought for Exercise 24 is: 
I. The ancient Greeks built many beautiful buildings. 
The two proofs are: 
A. Although built twenty-five hundred years ago 
people still go to see what is left of it. 
B. The Parthenon is still used as a model for 
buildings in the United States. 
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CHOOSING ~ ~ TITLE 
EXERCISE 26 
Below is a myth which the ancient Greeks told again and 
again to their children. Can you pick the 2!!l title for this myth! 
One of the Greek myths tell us that one day, while the 
gods were feasting, Zeus said he had a headache. The pain grew 
worse and worse. Nothing could be found to help him. At last Vulcan, 
the god of blacksmiths, said he could cure the headache with his 
hammer. Then he struck the king of the gods on the top of his 
head. From the split skull of zeus, there stepped out a new goddess 
which the ancient Greeks called Athena. Since Athena came from the 
brain of Zeus, the Greeks said that she must be the wisest of all 
the gods ~d goddesses. They called her the goddess of wisdom. 
Underline the title which best fits the myth. 
1. The Feast . 
2. The King of the Gods 
s. The Birth of Athena 
4. The Hammer 
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FINDING IJj! ~THOUGHT Q!:! PARAGRAPH 
EXERCISE 27 
Can you find the main thought of this paragraph? 
'!he people of Athens did not like to be ruled by kings or 
pharaohs as the people of ancient Egypt had been. These ancient 
Athenians believed that all free men of a city should help to make 
the laws. These men met regularly on a hill just outside the 
market place. They talked together, made their own laws, and 
voted for their leaders. Every man at the meeting had the right to 
express his ideas about affairs of Athena. This rule by the people 
we call democracy. The people of ancient Athena were among the 
first to make democracy wort. 
Underline the sentence below which gives the main thought of the 
paragraph. 
1. The Acropolis is a hill just outside the market place. 
2. The free men of Athens met on a hill. 
3. The ancient Athenians were the first to make democracy 
wort. 
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FINDING !!Q. PROOFS ~ TI!m, ~THOUGHT ,!! EXERCISE 27 
EXERCISE 28 
In Bl%ercise 27 you have found the main thought of the 
paragraph and checked your answer with your classmates. 
1. Now reread the paragraph and write two proofs for 
the main thought. Be sure your proofs tell why. 
2. Make your paper look like this: 
I. ___________ ________ (main thought) 
A. __________________ ( proofs) 
( why ) B. __________________________________ ___ 
After you have finished your work you may find the check 
on the next page. 
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FINDING I!Q· PROOFS ~ I§! ~ THOUGHT 
CHECK ~ for Exercise 27 
I. The ancient Athenians were the first to make 
democracy wort. 
A. Men met regularly and voted for their own 
leaders. 
B • Yen made their own lawa. 
c. Every man at the meeting had a right to 
express his ideas. 
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CLASSIFICATION 
EDROISBl 29 
Build two lists out of the workers you find below. Fold 
your paper into two parts. Head one column Workers of Primitive Times. 
Head the other column Workers of Ancient msypt. Put the workers in 
the right column. 
Workers of Primitive Times Workers of Ancient Egypt 
ploughing fertile fields; gathering atones to make toola~. hunting 
for food; scraping the skin of a saber-tooth tiger; building pyramids; 
planting wheat; looking for flint; making clay bowl; making flint 
spearheads; harvesting the grain; building beautiful stone houses; 
making a atone az; making glass bottles and vases; working as a scribe. 
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CLASSIFYING GROUPS Q! WORDS 
EXERCISE 30 
Below are groups of words which give ideas about the life 
Athens an~ the life in Sparta. Fold your paper into columnae 
Call the first column Life in Athens. Call the second column 
Life in Sparta. Put the groups of words 1n the right column. 
Lite in Athena Life in Sparta 
left home when he w~s seven, swam in a cold river every day; went 
in 
to school to learn reading, writing, and music; training the body the 
most important kind of education; things of beauty made men soft; 
home life was important; music and art made life better; things of 
comfort made men soft; each person should help to make his city 
beautiful; all free people should have a share in making the laws; 
the mind as well as the body must be trained; home life was 
unimportant; the city should be ruled by a few men; studfing public 
speaking; each man must spend his time fighting for his c1t1. 
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ALPHABB:TIZING 
EXERCISE. 31 
Build your own "little dictionary" by arranging the following 
list of words in correct alphabetical order. 
the second, third, and fourth letters. 
vocabularz tor ancient Greek Times 
1. Greek 
2. Greece 
a. Athena 
4. Sparta 
5. Europe 
6. Atlantic 
7. builder 
a. beauty 
9. Parthenon 
10. Acropolis 
11. Phidiaa 
12. column 
13. pillar 
14. sculptor 
15. artist 
16. vase 
17. robe 
18. sandals 
19. tunic 
20. democraey 
Be sure to look at 
Alphabetical Order 
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RIGHT ORDER 
EXERCISE 32 
When the ancient Egyptians marked down the time of the 
floods, they worked out a simple calendar. When Caesar ruled 
ancient Rome, he made a few changes in the Egyptian calendar, 
and then insisted that his people use it. This calendar is the 
one we use today. 
Can you arrange the words below in columns in the right 
order! Then write the general word for each column. 
I 
Start with the first day of the week. 
Tuesday; Saturday; Monday; Wednesday; 
Friday; Sunday; Thursday. 
Now write the general ~ for your column. 
II 
Start with the first month of the year. 
March; January; April; August; February; 
December; September; May; July; October; 
June; November. 
Now write the general ~ for your column. 
III 
Start with Spring. 
winter; spring; autumn; summer 
Now write the general ~ for your column. 
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RIGHT ORDER 
EXERCISE 33 
The ancient Romans used letters instead of figures to show 
numbers. 
Can you write the following Roman Numerals in the right 
order! Begin with the smallest one. 
with 
X 
lli 
VII 
v 
XVII 
IX 
XX 
I 
III 
Can you put these Roman Numerals 
the la!:lest one. 
VII XI XX 
XII XVI III 
XVIII IX IV 
Can you put these Roman Numerals 
with the smallest one. 
XXX 
XXXVI 
XXI 
XLV 
XL 
XLIII 
XXIII 
XXVII 
VIII 
XIr 
XI -
XIV 
IV 
XV 
in the right order! 
VIII II 
XIII v 
XIX XVII 
in the right order! 
XXIV 
L 
XX 
XXXII 
Try to put these Roman Numerals in the right order. 
with the largest one. 
XXVIII 
XXXIX 
XXI 
XLII 
XXXVI 
XLIII 
L 
XLIX 
XXXIV 
XXV 
XVII 
XXXII 
Start 
Start 
~tart 
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WORDS ~ QQ. !iQI BELONG 
EXERCISE 34 
In each list below there is ~ ~ or ~ phrase that does 
not belong in the group. Underline the ~ ~ phrase that doea 
not belong to ancient Roman. 
bridge toga good laws 
arch public baths camels 
paved road cave chariots 
pyramid courtyard soldiers 
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FINDING !.tim.~ THOUGHT Q!! PARAGRAPH 
EXERCISE 3 5 
Can you find the main thought of this paragraph! 
The ancient Romans learned many thtngs from the Greeks. 
:..:~::.:. -::.=-
From 
th~ they learned to build beautiful temples and fine homes. They 
learned to love art, music, plays, and games. Most of all, however, 
the ancient Romans liked to build practical things. They built 
fine paved roads on which they could drive their chariots better. 
They built strong bridges with arches to connect these fine roads. 
They built great pipes called aqueducts to bring water from the 
mountains to their busy city. Because of this fine water supply the 
Romans built many public bathhouses. 
Draw a line under the sentence below which gives the main 
thought of the paragraph. 
1. The ancient Romans learned to like art, music, and 
plays. 
2. There were many beautiful temples and fine homes in 
Rome. 
3. There were many mountains near Rome. 
4. The ancient Romans liked to build practical things. 
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FINDING PROOFS~ I!:!!~ THOUGHT![ EXERCISE 35 
EXERCISE 36 
In Exercise 35 you have found the main thought or idea of 
the paragraph and have discussed your answer with your classmates. 
1. Now reread the paragraph and write as many proofs as 
you can find for the main thought. Be sure your proofs 
tell why. 
2. Make your paper look like this. You are now making a 
little outline. 
I. 
(main thought) 
A. 
(proof one) 
B. 
(proof two) 
c. 
(proof three) 
When you have finished your work, you may turn to the next 
page and check your answers. 
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FINDING PROOFS f.Qli 11!.! MAIN THOUGHT lt! EXERCISE 3 5 
~ SHEI£1' for Exercise 36 
AN OUTLINE 
I. The ancient Romans liked to build practical things. 
A. They built fine roads. 
B. They built strong bridges with arches. 
c. They built great pipes called aqueducts. 
I 
I 
1: 
FINDING~ M£! THOUGHT OF! PARAGRAPH 
EXERCISE 37 
Can you find the main thought of this paragraphT 
The Romans were great road builders. No ancient nation built 
such wall made roads as the Romans did. These roads stretched in 
long lines through all parts of the empire. The growth of good ways of 
living in Ancient Rome was helped by these fine roads. They improved 
trade by making it easier for people to send goods from place to 
place. They made it easier tor people to travel throughout the 
empire. Some of the roads built by the Romans more than two thousand 
years ago are still in good condition9 
Draw a line under the sentence below ·which gives the main 
thought of the paragraph. 
1. The Roman roads ran tlm~h all parts of the Roman empire. 
2. The ancient Romans traded from place to place. 
a. The Romans built fine roads which helped them to have 
better ways of living. 
4. The ancient Romans liked to travel throughout the empire. 
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FINDING THREE PROOFS FOR THE ~ THOUGHT ~ EXERCISE 3q 
EXERCISE 38 
In Exercise 37 you have found the main thought of the 
paragraph and have discussed your answer with your group. 
1. Now reread the paragraph and see if you can find 
three proofs for the main thought. Be sure your 
proofs tell ~· 
2. Make your paper look like this. We call this form 
!a outline. 
I. 
(main thought) 
A·-----------------------------r--~--~~-(proof one) 
B·----------------------------~--~~~---(proof two) 
c. ____________________________ ~--~~--~-
( proof three) 
When you have ·finished your work, you may check your reasons 
with the check sheet. 
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FINDING THREE .:.:PR:.:,::O:.;:O:.::.F.=.S ~ m! W!i THOUGHT m EXERCISE 3'1 
CHECK SHEET FOR Exercise 38 
Mi, OUTLINE 
I. The Romans built fine roads which helped them to 
have better ways of living. 
A. Roads built two thousand years ago, still used. 
B. Made it easier for goods to be sent from place 
to place. 
c. Made it easier for people to travel. 
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GENERALIZING 
EXERCISE 39 
Sometimes we need to know a definite ~or phrase to 
describe a group of things. For example, roses, panies, tulips, 
and daisies are all flowers. Tables, chairs, beds, and sofas are all 
furniture. 
See if you can give a definite answer for each of these lists. 
I 
l Monday, l Thursday, and l Saturday equal 3 ----~~~-------------· 
l November, l January, l September, and l June equal 4--~-----· 
3 domes, 2 pillars, l column, and 6 arches equal 12 ________________ • 
1 Red, 1 Mediterranean, and 1. Black equal 3 --------------·· 3 seas, 1 ocean, and 3 rivers equal 7-------~-------------------· 
II 
1 Jupiter, 1 Janus, 1 Vesta, and l Mars equal 4---:----------·· 
1 Mark, 1 T'itus, l Julius, and l Augustus equal 4~--------·• 3 stools, 2 couches, 2 chaira, and l chest equal a ________________ • 
XXVII, L, XLIV, XXIV, and XVII equal 5~---=---=-----------• 4 slaves, 2 citizens, 2 boys, and 1 girl equal 9 __________ .• 
III 
1 Nile, 1 Miuissippi, 1 Qharles, and 1 Tiber equal 4 _______ .• 
1 Athens, 1 Sparta, and 1 Rome equal 3-~---~=---------------· 
1 autumn, 2 surrmers, 3 winters, and 1 spring equal 7--~~-------· 
1 Parthenon, 3 temples, 1 Pantheon, and 3 mansions equal 8 ________ • 
1 tunic, 3 togas, and 2 cloaks equal 6. _______________ .• 
eo. 
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GENmALIZDiG 
CHECKS for Exercise 39 
3 days 
4 months 
I 
12 parts of Roman buildings or parts 
of buildings -
3 seas 
7 bodies of water 
II 
4 Roman gods ~ gods 
4 Roman names or names 
8 pieces of Roman furniture 2.!: furniture 
9 people or persons 
5 Roman numerals 
III 
4 rivers 
3 cities 
7 seasons 
8 buildings 
6 pieces of Roman clothing ~ Roman wearing 
apparel or pieces of clothing. 
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FINDING THE MAIN THOUGHT Q!. ! PARAGRAPH 
EXERCISE 40 
Can you find the main thought of this paragraph! 
In order to keep their liberty and power citizens must be 
wi de- awake and willing to work. As t i me went on, this, the Romans 
di d not do. They became too proud of their lands and buildings . 
They grew lazy and selfish and began to take their rights for . 
granted. They forgot their own rules of law and order. ll'inally 
the Romans were conquered by the Teutons who knew very little about 
good ways of living. 
One of the sentences below gives the main thought of the 
paragraph. Draw a line under it., 
1. People should not be proud of their wealth. 
2. The Roman had many rules for law and order. 
3. The Romans lost their liberty because they were 
not wide ... awake. 
4. The Teutons knew very little about civilization. 
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FINDmG THREE REASONS· m:!!. FOR lli! MAI!'i THOUGHT 
EXERCISE 41 
In Exercise 40 you have found the main thought of the 
paragraph and checked it with your classmates. 
1. Now reread the paragraph and write as many reasons 
why for this main thought that you can find. Be 
sure your reasons tell why. 
----- -
2. Make your paper look like this. We call this a little 
outline. 
!·----------------------------------~--~--~ main thought 
A·--------------------------------------~eaaon one 
B·----------------------------------~----reaaon two 
0·--------------------------------~---reason three 
When you have finished your work, you may check your 
reasons with the check sheet. 
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FINDING ~ M!m THOUGHT AND REASONS WHY 
CHECK SHEET for Exercise 41 
![OUTLINE 
I. The Romans lost their liberty because they were 
not wide-awake. (main thought) 
A. They grew lazy. (reason one) 
B. They took their rights for granted. (reason two) 
o. They forgot their own rules of law and 
order. (reason three) 
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CLASSIFYING WORDS 
EXERCISE 42 
Fr om the list of words below see i f you can make two lists. 
Fold your paper into two columnae Call the first column Ancient 
Greece. Call the second column Ancient ~· Write each word or 
group of words in the right column. 
Ancient Greece Ancient Rome 
l. beautiful vases 10. Latin 
2. beauty 11. law 
a. bridges with arches 12. Roman Numerals 
4. columns 13. Olympic Games 
5. democracy 14. order 
6. domes 15. Parthenon 
1 . English words 16. paved roads 
a. fine buildings 1?. pillars 
9. fine statue a 18 .. r ound arches 
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CLASSIFYING GROUPS Q! WORDS 
EXERCISE 43 
All the events below happened in ancient times. Divide 
your paper into three columns and see if you can put each event 
in the proper column. 
Ancient Egypt Ancient Greece Ancient Rome 
building the Parthenon; building the pyramids; planting grain in 
the valley of the Nile; making paved roads; Phidias carving; 
inventing writing; building arches; building pillars; making laws 
and keeping order; scribes writing; obeying the Pharaoh; building 
bridges; walking up the Acropolis; fighting in Caesar's army; 
worshiping the goddess Athena. 
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ALPHABETIZING 
EXERCISE 44 
Build your own "little dictionary" by arranging the 
following list of words in .correct alphabetical order. Be sure 
MIDDLE ~ 
CHARLES, THil TEUTON 
STORY VI 
BRIAN, THE BARD 
STORY VII 
MICHELANGELO'S HELPER, GIOVANNI 
STORY VIII 
If 
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FINDING m_ MA!!i THOUGHT Q! ! PARAGRAPH 
FINDING PROOFS FOR THE MAIN THOUGHT 
EXERCISE 45 
Read carefully to find the ~ thought. 
The Teutons who conquered Rome lived north of Italy in 
Europe. To the Romans they were known as barbarians. They were 
a wandering tribe of people who still made their living by hunting, 
fishing, and herding. Most of these Teutons did not understand 
how to use the things they founda They did not appreciate the 
good waya of living of the t· Romans. They continued to live in 
crude huts with thatched roofse They broke statues, furniture, 
pottery, and glass. They did riot keep up the roads and aqueducts. 
Roman schools and laws were forgotten. Houses, villagea, and 
towns were burned. In fact, they destroyed everything they could 
not understand. 
Draw a line under the sentence that gives the main thought of the 
paragraph. 
l. The Teutons made their living by hunting, fishing, 
and herding .. 
2. The Teutons did not 'understand the civilization of Rome 
and destroyed much of it. 
3. The Teutons were a wandering tribe of people. 
4. The Teutona lived north of Italy in Europe. 
Now find three proofs for your main thought. You are now making 
a simple outline. 
I. 
main thought 
A. 
proof one 
B. 
proof two 
o. 
proof· three 
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1, aa. 
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FINDING m_ MAIN THOUGHT OF! PARAGRAPH 
FINDING PROOFS !:Q!l I!i! ~ THOUGHT 
CHECK SHEET for Exercise 45 
6[ OUTLINE 
I. The Teutons did not understand the civilization of the 
Romans and destroyed much of it. 
A. Broke statues, furniture, and pottery. 
B. Roman schools and laws were forgotten. 
c. Houses, vil lages, and towns were burned. 
--=-~.;: - ~ 
FINDING I!!! ~ THOUGHT Ql A PARAGRAPH 
FINDING THREE PROOFS .!QILifi! MAm THOUGHT 
EXERCISE 46 
Read carefully to find the ~ thought. 
At first some of the Teutons did not appreciate the civilization 
of the Romans and destroyed much of it. Later, step by step they 
did their share in making our ways of living. After many years 
each tribe found a place to live. Some settled in Spain and Italy. 
Others settled in France. Many made their homes in Germany and later 
in England. By doing this they really started most of the countries 
of Europe. The Teutons also gave us the beginnings of our language. 
Many of them became Christians so they spread Christianity. Little 
by little the Teutons took up many of the ways of the Romans, but 
they kept their love of liberty. 
Draw a line under the sentence that gives the main thought of the 
paragraph. 
1. Spain, Italy, France, Germany, and England are in Europe. 
2. We have many words from the Teuton language. 
3. After many years the Teutons helped to make some of 
our ways of living. 
4. After a while most the Teutona became Christians. 
Now find three proofs for your main thought. You are now making 
a simple outline. Be sure your proofs tell 22!.• 
I. 
main thought 
A. 
proof one, tell h2!, 
B. 
proof two, tell~ 
c. 
proof three, tell h2!, 
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FINDING I!:!,! ~ THOUGHT Q!. A PARAGRAPH 
and 
FINDING THREE PROOFS~ IH!~ THOUGHT 
Check Page for Exercise 46 
! SIMPLE OUTLINE 
I. After many years the Teutons helped to make some 
of our ways of living. 
A. Started most of the nations of Europe. 
B. Gave us the beginning of our language. 
c. Spread Christianity. 
92. 
EXERCISE 47 
In each list of words below there is one word that does 
not belong. Cross out the word that does not belong. 
Teutons •ondering conquered 
forests Teutons careful 
Europe scholar destroyed 
Africa barbarians burned 
Ita.l:r Teutons 
hunting Germany spread 
fishing America Christianity 
herding :rra.nce Athena. 
settled tribes France 
Teutons huts Spain 
Spain mansions Africa. 
Egypt tents Italy 
I 
J 
ALPHABETIZING 
EXERCISE 48 
Build your own "little dictionary" by arranging the following 
list of words in correct alphabetical order . Be sure to look at 
the first and the second letters. 
VOCABULARY FOR THE TEUTONS ALPHABETICAL TEST 
l. Teuton l. 
2. barbarian 2. 
3. warrior a. 
4. conquer 4. 
5. vlctor 5. 
6. destroy 6. 
7. appreciate !l. 
8. nation 8. 
9. Europe 9. 
10. Spain 10. 
11. Italy 11. 
12. France 12. 
13. Germanr 1.3. 
14. England 14. 
15. language 15. 
16. -~pre ad 16. 
17. religion 17. 
18. Chriatian 18. 
19. Mohammedan 19. 
20. Middl.e Ages 20. 
93. 
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FINDING 1!im GENERAL !Qml 
EXERCISE 49 
In each list of words below there is 2!!!. ~ or 2.!!!. phrase 
that might be used to mean any of the other words. Underline this 
general word or phrase. 
jester 
bard 
entertainer 
minstrel 
lord 
person 
lady 
servant 
weaving 
knitting 
work 
sewing 
drawbridge 
watchtower 
courtyards 
parts of a castle 
sword 
weapon 
spear 
lance 
mansion 
dwelling-place 
castle 
hut 
worker 
amorer 
falconer 
baker 
squire 
knight 
page 
person 
page 
person 
boy 
son of a noble 
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EXFROI SE 50 
II 
~~ 
I' 
'I 
95 . 
In each list of words below t here is one word that does not 
- . lj 
II 
II 
belong. Cross out the word that does not belong. 
I' 
castle squire falconer 
I• 
Jj 
I 
I 
bard page kitchen 
piano knight wrist 
harp slave bird 
courteous monk most 
rude nun hill I 
gallant goddess ditch ii 
chivaley chapel water 
II 
squire round page II ,, 
nine painted peasant 
fourteen Gothic seven 
castle spires noble 
- c=.--==-=-==4= =-=--=---
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FINDING Ifi! MAIN THOUGHT OF ! PARAGRAPH 
!lli2, THREE REASONS mi!. 
EXERCISE 51 
Can you find the main thought of this paragraph and three 
reasons why it i s the main thought? 
The armorer was one of the most important workers with in the ~~~ 
castle wall. He made the heavy suits of armor, the swords, lances, 
spears, and shields which .the knights and soldiers wore. He also 
designed the coat of arms, or sign, wh1ch told to whom the armor I 
belonged. The children liked to watch the .armorer .as he made the 
armor on his anvil. It took great skill to mold it so that it 
would tit the knight 's body. It was very interesting to watch 
the armorer work. 
Draw a line under the sentence that gives the main thought 
of the paragraph. 
1. The suits of armor were vary heavy. 
2. The children liked to watch the armorer. 
3. The armorer's work was very important. 
4. The armorer worked within the castle walls. 
Now find three reasons for the main thought. Be sure your 
reasons tell why. You are now making a simple outline. 
I. 
main thought 
A. 
reason one 
B .. 
reason two 
c. 
reason three 
96. 
97. 
FINDING .I!!!~ THOUGHT QE.! .. PAR=A.G=R:.::AP.:..:.::.H 
~ ~ REASONS WHY 
,I CHECK SHEET for Exercise 51 
i 
I 
~~~ ! SIMPLE OUTLINE 
I. The armorer's work was very important. 
A. He made the heavy suits of armor. 
B. He made the swords, lances, ·spears, and 
shields used by the knights. 
c. He designed the coat of arms. 
(Three reasons why) 
==-~ ~ - - -
FINDING THE ~ THOUGHT Q! ! PARAGRAPH 
MiQ. THREE PROOFS !!:!! 
EXERCISE 52 
Can you find the main thought of this paragraph and three 
proofs why it is the main thought? 
The work of the falconer was exciting, but very painstaking. 
It took much pati ence to train the falcons for hunting. The falcons 
must be trained to obey whistles and calls. They must also be 
trained to ride quietly on a man's wrist with a dark hood over their 
heads. When the hood was removed, the falcon must fly after the 
bird the lord has seen, kill it, and leave it for the dog to bring 
to its master. The falconer's children were sometimes allowed to 
train the birds. They, too, might be falconers when they grew up. 
Draw a line under the sentence that gives the main thought of the 
paragraph. 
1. A falconer must be very patient and work ha~d. 
2. The falconer's children were sometimes allowed to 
help their father. 
a. The dog brought the bird to its master. 
4. There was a dark hood over the bird1 s head. 
Now f i nd three proofs for the mai n thought. Be sure your proofs tell 
why. You are now making a simple outline. 
I. ------------------------------~------------main thought 
A·----------------------------~----------proof one 
8·----------------------------~----------proof two 
0 ·----------------------------~~--------proof three 
98. 
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FINDING m. MAR! THOUGHT Ql A PARAGRAPH 
AND THREE PROOFS WHY 
- -
CHECK SHEET for Exercise 52 
I. A ~alconer must be very patient and work hard. 
A. Train the falcons to obey whistles and calls. 
B. Train the falcons to ride on a man's wrist 
with a dark hood over their heads. 
c. When the hood is removed must train the falcons 
to fly after the bird and kill it. 
(Three proofs why) 
CLASSIFICATION 
EXERCISE 53 
The following sentences are about courtesi, health, . and s'atety·. 
Divide your paper into three parts and write the number of each 
sentence under the right heading. The first one is done for you. 
COURTESY HEALTH 
1. 
1. Dick covers his mouth when he coughs. 
SAFETY 
2. Donald always gives his seat to a lady in a crowded bus. 
3. Father keeps to the right when he drives. 
4. Bob eats vegetables every day. 
5. Jane .washes her hands before eating. 
6. John waits for his turn in the game. 
7. Helen crosses the street between the white linea. 
6. Susan says '•please" when she asks for something. 
9. Jean brushes her teeth after every meal. 
10. David does not talk when someone else is talking. 
11. :.:. Tim does not allow his friends to ride on the handlebars of 
his bicycle. 
12. The twins always remember to say ttthank you.•• 
13. Barbara does not talk when her mouth is full of food. 
14. Tom drinks four glasses of milk a day. 
15. These boys do not play in the street. 
16. The girl looks both ways before she crosses the street. 
17. Daniel helps the weak. 
18. Joe raises his hat when he meets a lady. 
100. 
CLASSIFYING WORDS 
EXERCISE 54 
The words below tell abo~t two gifts from the Middl• Ages. 
Divide your paper into two parts. Head one column Chival!'f. Head 
t~e other co:J,umn Gothic-. Write uE!, !Q.£1 or !!.!£!1 phrase in the 
right column. 
CHIVALRY GOTHIC 
knight; spires; prayer; gentlemen; square; c'ourteous; 
church; painted; serve; religion; beautiful; page; 
stained-glass; pointed roof; gallant; loyal; building; 
good manners; brave; high; chivalrous; France; protect; 
honor; true; pointed windows. 
101. 
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FINDING THREE REASONS FOR THE MAIN -THOUGHT ___ .................. ___ 
EXERC~SE 55 
Read carefully to find the main thought. 
Michelangelo lived in Italy about four hundred years ago. 
He was one of the greatest artists and sculptors of his day. 
Michelangelo lived at the end of the Middle Ages and a~ the 
beginning of Modern Times. By studying people very carefully, 
Michelangelo learned a great deal about the human body. ae studied 
especially the muscles of the body and how they looked. At the 
same time, Michelangelo was learning to mix bet~er paints. With 
all this new knowledge Michelangelo was able to make people look 
real when he painted pictures or carved statues. 
Draw a line under the sentence that gives the main thought. 
1. Michelangelo lived in Italy about four hundred 
years ago. 
2. Michelangelo liked to mix paints. 
3. Michelangelo lived at the end of the Middle Ages 
and the beginning of Modern Times. 
4. Michelangelo was a great artist and a great sculptor. 
Now find three reasons for the main thought. Se sure your reasons 
tell why. You are now making a simple outline. 
I. 
main thought !. __________________________________ __ 
reason one 
B. 
reas_on two 
0·------------------------------~----reason three 
-· --~- -- -....;;.. -==-~ 
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FINDniG I!m Mam THOUGHT QE. a_ PARAGRAPH 
• • •' ' ' ' • • ' • r' •. ' 
FINDING . THREE REASONS EQ!!. !§! !!!m THOUGHT 
CHECK SHEET for Exercise 55 
I. Michelangelo was a great artist and a gr~at sculptor. 
A. He studied the human body carefully. 
B. He studied especially the muscles. 
c. He learned to mix better paints. 
(Three reasons whY) 
:::;:;.__ ---=--
FINDING WHO - !!m£ - WHERE - ~ lH, SENTENCES 
EXERCI8m 56 
Below the underlined phrases in each sentence, write the 
word to fit the section. The first one is done for you. 
AJ.l summer 
When 
the artist 
who 
paints pictures 
What 
in his studio 
yrhere 
1. In France the people of the Middle Ages gave us the idea of 
the Gothic waY of buildiD.~·· 
2. pul:ing the Middle Ages Michelangelo painted pictures on the 
ceiling of a churcn . in Rome. 
1 
a. In England, many years ago, bards went from castle to castle 
w1 th their harps. 
4. During the Middle Ages most of the artists in ·Italy did not 
make people look real. 
5. When Brian was a bard to King William in England, people had 
few books. 
6. Michelangelo J!laintsd bsautif~ pictures in· italy about four 
hundred years ago. 
104. 
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WRITING ! TITLE 
EXERCISE 57 
Book used: Jhere Qur Wars of Living Come From, Howard E. Wilson 
and Florence H. Wilson, American Book Company, 
New York, 1947. 
Poem: No title or author given, p. 47. 
Read the poem carefully to give it a title. 
"These are the gifts I bring 
From the Middle Ages to you: 
The language of William, my king, 
Which is part of your language, too; 
The manners of gallant knights 
In the days of chivalry; 
And Gothic churches painting 
Higher than we can see." 
Draw a line under the 2!!1 title for the poem. Choose a title 
that tells about the whole story in the poem. 
1. Gothic Churches. 
2. The Language of King William 
3. The Manners of Gallant Knights 
4. The Gifts of the Uiddle Ages 
----
MAKING ~ momx 
EXERCISB1 58 
You are making an index for a book on the Middle Ages. -The 
following words are included in _your index. Of course you will want 
the words in alphabetical order. Rearrange the words and put them 
in alphabetical order. 
bard Gothic mus'cles King Arthur 
castle peasants awkward art gallery 
knights serfs tapestry warrior 
harp artist helmet squire 
Michelangelo real shield page 
gallant sculptor armor nobles 
chivalry Giovanni drawbridge lord 
spires statues moat William, the 
Conqueror 
1. 17. 
2. 18. 
3. 19. 
4. 20. 
5. 21. 
6. 22. 
7. 23. 
a. 24. 
9. 25. 
10. 26. 
n. 27. 
12'. 28. 
13. 29. 
14. 30. 
15. 31. 
16. 32. 
-::.:---- - :::::._--=..:::__-_-=-- --
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MODERN TIMES 
THE CABIN BOY OF THE SANTA MARIA 
STORY IX 
PRISCILLAt THB COLONIAL MAIDEN 
STORY X 
IN GEORGE WASHINGTON'S TIME 
STORY XI 
PIONlillilR AND INVENTORS 
STORY XII 
/! 
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OPPOSITES 
EXERCISE 59 
Underline the . word which means the opposite of the first' 
word in the list below. 
east 
west 
north 
south 
land 
air 
water 
atmosphere 
round 
line 
flat 
globe 
North Pole 
equator 
sea 
South Pole 
rough 
stormy 
calm 
ocean 
·liquid 
gas 
atmosphere 
solid 
north 
east 
west 
south 
courage 
bold 
fear 
compass 
ocean 
equator 
North Pole 
continent 
107. 
! !Q!m ~ .Q:Q!§. liQI BELONG 
EXERCISE 60 
In each list below there is one word that does not belong 
in the group. Cross out the word that does not belong. 
Pinta 
Nina 
Mayflower 
Santa Maria 
east 
west 
ocean 
north 
ocean 
pearl 
ruby 
diamond 
flat 
earth 
round 
ball 
Genoa 
Venice 
Palos 
Africa 
Spain 
America 
Italy 
France 
Europe 
Italy 
North America 
Africa 
Isabella 
Ferdinand 
Spain 
Asia 
compass 
music 
map 
chart 
108. 
FINDING THE GENERAL WORD 
EXERCISE 61 
In each list of words below there is one word that might 
be used to mean any of the other words. Underline this 1eneral 
word. 
Nina ruby Columbus 
Pinta jewel Balboa 
Santa Maria pearl explorer 
boat emerald Magellan 
south spice continent 
east paper Africa 
direction cinnamon Asia 
west nutmeg Europe 
Spain Genoa crew 
country Venice men 
Italy Palos sailors 
France city explorers 
109. 
FINDING II!! ~ THOUGHT .Qr. ! PARAGRAPH 
FINDING 'IHREE PROOFS FOR THE MAIN. THOUGHT 
EXERCISE 62 
Read carefully to find the main thought. 
Christopher Columbus was born in Genoa, a seaport city in 
Italy. From early childhood Columbus was interested in ships and 
sailing. As a boy he wanted to be a sailor and listened with 
eager ears to the stories of seamen. He studied maps, charts, 
and everything he could find about geography, He read old Greek 
books which taught him that the earth was round. At that time 
most people believed that the earth was flat. As time went on 
Columbus became convinced that he could sail west from Europe 
and reach Asia. 
Draw a line under the sentence that gives the main thought of the 
paragraph. 
1. Seamen told stories about the sea to Columbus. 
2. Christopher Columbus was born in Genoa. 
3. Columbus liked to read old Greek books. 
4. Columbus believed he could sail west from Europe and 
reach Asia. 
Now find three proofs for your main thought. Be sure your proof 
tells why. You are now making a simple outline. 
AN OUTLINE 
I. 
main thought 
A·------------------------------~~--~~~-----proof one (why) 
B. 
proof two (why) 
c. 
proof three (why) 
110• 
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FINDING THE M!m THOUGHT Q! ! P..,.AR=A...,GRAP;.;;;;,;;;;.H.,. 
FINDING THREE PRo"OFS FOR THE MAIN. THOUGHT 
CHECK SHEET for Exercise 62 
I. Columbus believed he could sail .west tram Europe 
and reach Asia. 
A. He listened to the stories of ships and sailing. 
B. He studied maps, charts, and geography. 
c. He read Greek books which taught the earth waa 
round. 
(Three proofs why) 
PU'rl'ING SEN.rENCES !!! I!:!! RIGHT ~ 
WRITING ! TITLE 
EXERCISE 63 
Below is a paragraph about Christopher Columbus. The 
sentences are all mixed up. Can you write them in the right 
order? Then the paragraph will make sense. 
Columbus thought that he had reached a land off the coast 
of India. The next morning, October 12, 1492, Columbus and his 
men looked with joy upon the shore of an island. They landed and 
with prayers of thanksgiving claimed the island for Spain. One 
night after long weeks of sailing, the weary seamen were cheered 
by the glimmer of a light in the distance. That is why he called 
the natives of the island Indiana. A light meant land was near. 
1. Read the paragraph that you have written from the scrambled 
sentences. Does your paragraph tell a story that you can understand! 
2. Now write a title for the paragraph. 
- ------=- ----=- - -=-=--;:--=....-_ -=-:...:....-
112. 
ALPHABlilTIZING 
EXERCISE 64 
Build your own~ for a little book about -Columbus by 
arran~ing the following list of words in correct alphabetical 
; 
order. Be sure to look at the first, second, third, and fourth 
113. 
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MAKING M!, OUTLI@ rQ!l AN ORAL REPORT 
EXS:RCISSI 65 
Joan haa been reading silently in several different books 
to make a report on the first English settlement at Jamestown, 
Virginia. She has written two paragraphs, but needshelp in 
making an outline to aid her in giving a good oral report. Can 
you help her with her outline? As you work out the outline, write 
it on your outline sheet. 
JOANS 1 S REPORT 
I 
The men who first settled in Virginia had come to America 
hoping to find riches to take back to their homes in England. 
They brought no women or children with them because they did not 
intend to stay in America • . They called their settlement Jamestown 
in honor of their king. These men were so eager to begin a search 
for gold that they did not build their houses with proper care. 
They did not prepare for winter by planting crops. Soon supplies 
ran low and there was quarreling among the settlers. 
Choose the main idea of the paragraph from one of the 
sentences below. Write it on your outiine sheet beside the Roman 
Numeral I. 
1. They called their settlement Jamestown. 
2. The first settlers in Virginia came for gold. 
3. The men quarreled among themselves. 
Now find two proofs for the main idea. Write them on your 
outline sheet, also. 
,, 
II 
I 
I 
(. 
ll 
115. 
MAKING &'! OUTLINE EQ!l !!i .QfiAk REPORT 
EXERCISE 65 
II 
Among the settlers was a man named John ~ith. He was a 
very wise and industrious man. Smith wasted no time in looking 
for gold. He made friends with the Indians and got corn from 
them to keep the settlers from starving. He made himself the 
ruler of the colony and he insisted that only those colonists 
who worked should eat. Thus John Smith was able to keep the 
colony going unt il new settlers came from England bringing fresh 
supplies. 
Choose the main idea of the paragraph and write it on your 
outline sheet beside the Rpman Numeral II. 
1. Smith was a wise, industrious man. 
2. New settlers came with fresh supplies. 
3. Smith made himself ruler of the colony. 
Now find two proofs for the main idea. These proofs are 
called supporting details. They support or prove the main idea. 
Write them on your outline sheet, also. 
OUTLINE SHEET !Q!! EXERCISBl 
I·----------------------~--------------------~~--
main idea 
A·----------------------------------------~----proof one 
8·------------------------------·----------~~--proof two 
II·--------------------------------------------~~~-
main idea 
A·-----------------------------------~~--~~~ aupporting detail 
8·----------·-------------------------~~--~--~ supporting detail 
116. 
MAKING ~ OUTLINE l.Q!i &f ~ REPORT 
CHECK SHEET for Exercise 65 
OUTLINE !:QR. .T CAN' S REPORT 
I. The first settlers in Virginia came for gold. 
A. Brought no women or children with them ~ 
B. Did not intend to stay in America 
C. Built houses poorly 
D. Did not plant crops 
II. Smith was a wise, industrious man. 
A. Wasted no time looking for gold 
' 
B. Made friends with the Indians . 
c. Became ruler and said, "All men must work to eat." 
A.lJ."1 t wo of these supporting details are acceptable. 
117. 
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FINDING !fi! ~ ~ 
and 
MAKING ~ OUTLINBl 
EXBRCISE 67 
Read the paragraph to find the main idea and to mate an 
-- -
outline. 
II 
j, 
I 
-- t-
!I 
'I II 
I 
I 
I 
I 
,, 
I 
,, 
Lite in P~naouth was filled with hardships, but there were II 
many things which helped the colonr to be a success. The P1lgrima 
all worshiped God in the same way. Yost of them were farmers 
and had come from the same part of England. There they had been 
neighbors and friends. They had brought their families with thsm, 
and they could mate homes. They had come to the New World determined 
to stay. For these reasons they faced their many hardships with 
courage and hard work. 
Draw a line under the main idea. 
1. In England the Pilgr~s had been neighbors. 
2. The Pilgrims all worahiped God in the same way. 
3. In spite of many hardships the Plymouth colony was 
a success. 
4. The Pilgrims brought their families with them. 
Now make your outline. This time try to find !!!!, reasons whr. 
QUTLINlll 
I. 
main idea 
reason why - one 
B. 
reason why .. two 
c. 
reason why .. three 
D. 
reason why .. four 
E. 
reason why - five 
119. 
FINDING m_ M!m IDEAS 
and 
MAKING &i, OUTLINE 
CHECK SHEET for Exercise 67 
I. In spite of many hardships the Plymouth colony was a success. 
A. All worshiped God in the same way. 
B. Most of them were farmers. 
c. Had been neighbors and friends in England. 
D. Brought their families with them. 
m. Had come determined to stay. 
(five reasons why) 
Those who can find only two or three supporting details 
have an acceptable outline. 
- _:.._....:: _-:_..:_ 
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ORGANIZING SCRAMBLED SENTlilNOBS 
and 
WRITING A TITLlil 
EXERCISE 68 
Below is a paragraph about the Pilgrims. Can you put the 
------
sentences in the right order? Thinking about the seasons should 
help you. 
The land was rough and atony, but the Pilgrims worked hard 
all spring and SWllller. When spring came, those who were still 
liting cut down tree• and prepared to plant their crops. During 
the first winter, many of the Pilgrims died. In the fall they 
harvested their crops and carefully stored them away. Then the 
Pilgrims gathered together and offered thanks to God. 
1. Read the paragraph that you have written from the 
scrambled sentences. Does your paragraph tell a story 
you can understand! 
2. Now write a title for the paragraph. 
121. 
CLASSIFYING WORDS 
EXERCISE 69 
The words below give ideu about three of the colonial 
settlements. Divide your paper into three parts. Head your 
columns Jamestown, Plzmouth, Boston. See if you can write each 
!!!£!and ~in the right column. 
There are l!2_ words that belong in the three columns. Can 
you find them7 
Mayflower; rock; maahy; merchants; rich; farmers; traders; 
John Smith; awampy; First Thankegiving; 1607; moaquitoes; Samoaet; 
Puritans; Virginia; 1620; Maasasoit; Jamea River; 1630; Pilgrims; 
tobacco; thriving; purify; Bradford; gold; trading ships; Indians; 
Pocahontas; corn. 
Did you find the tw~ words that belong in the three columns! 
122. 
CHOOSE 1§! ~ TITLI 
EXERCISE !0 
The following paragraph was written for the .Tanuary DWDber 
of our school paper. Can you pick the 2!!1 title for itt 
Benjamin Franklin was a born starter, and he started many 
things that have become a part of our ways of living. He formed 
the first library, the first company of fire fighters, and the 
first American fire insurance company. He was the founder of the 11 
postal service and the first American university. Franklin was 
also an inventor. He invented the old-fashioned heating stove I 
and the lightning rod. He did not care much for the glo17 of 1 
it all. He just liked working with friendly people getting things 
done. 
Draw a line under the beat title for this !tory • . Remember that 
the best title tells about the whole story. 
1. Lightning Rods 
2. An ~erican Insurance O~mp&nJ 
3. America's Firat Public Library. 
4. The Work of a Great American 
123. 
PUTTIN.Q §ENTiilNCBlS m Iti! fliGHT ORDJ!!1 
and 
WRITING ! TITLBl 
BlXBlRCISBl 71 
Below is a paragraph about Ben3amin Franklin. The sentences 
are all mixed up. Can you put them in the right order! Then 
the paragraph will make sense. 
Then he touched the hanging key with his hand making a spark. 1~ 
Next he hung a big key to the end of the kite string and let the I 
kite tly up into a big black thunder cloud. First of all 
Benjamin Franklin made a kite from two sticks and a silk handkerchief. 
That is how Benjamin Franklin proved that lightning is electricity. 
Read the paragraph that you have written from the scrambled 
sentences. Does your paragraph tell a story that you can understand! 
Now write a title for the story. Remember that a good title tells 
about the whole story. 
124. 
~ A ~ I!iai .QQm! !iQ! BELONG 
EXERCISE 72 
In ea.ch list of words below there is ~~or 2!!!. phrase 
that does not belong with the other words. Crose out the word 
that does not belong. 
George Washington President Commander 
born four years troops 
February eight ;rears Franklin 
Massachusetts Washington Revolutionary War 
colonies George Washington John Hancock 
President Mount Vernon first 
Congress farmer President 
Btates factory United States 
Revolutionary War Declaration of aoldhr 
Independence 
Lincoln July 4, 1776 writer 
thirteen colonies Boston Jefferson 
England Philadelphia freedom 
Revolutionary War Constitution Paul Revere 
free Congress automobile 
Italy President Lezington 
thirteen colonies England Concord 
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CHOOSING ! gQQ.Q. TITLE 
EXERCISE 73 
Tom is attending camp this suumer, and he has just written 
a paragraph for the camp newspaper. Help him to write a good 
title for his story. 
After the fighting at Lexington, Concord, and Bunker Hill, 
the English soldiers left ·BP.ston (J()Dmon. About this time men from 
all the colonies were meeting in Philadelphia, These men knew 
that it was now too late to ask for their rights. They would 
have to become a nation by' themselves. Thomas Jefferson, with the 
help of some other men, wrote a paper saying the colonies were 
no longer a part of England. They were now a nation by themselves. 
We call this an independent nation. This paper is called the 
Declaration of Independence. What it says was agreed to by men 
from the different colonies on July 4, 1776. Now, Independence 
Day, or The Fourth of July' is a very important holiday in the 
United States. 
From the titles below choose a good title for Tom's story. 
Underline the one you l ike the best. 
1. A Holiday 
2. Fi ghting at Lexington and Concord 
a. Independence Dar 
4. Fourth of July 
5. Thomas Jefferson , the Writer 
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CHOOSING A TITLE 
and 
WRITING. II:!! MAD! ~ IN .I.Q!lli Qmi WORDS 
EXERCISE 74 
You will enjoy reading this story about Revolutionary Times. 
Read it carefully to choose a good title. 
One of the heroe~ of the American Revolutionary War was a 
little man named Haym Solomon. Without his help, our country 
might have lost its fight for freedom. Solomon was a Jew who 
came to ~erica from Poland. First he lived in New Yort where he 
went into business. When the British found out he was giving 
money to the colonists, they captured him and condemned him to 
death. Luckily Solomon escaped to Philadelphia. There he loaned 
all his money to the Government to pay the soldiers and to carry 
on the war. He never allowed the nation to pay him any interest 
on his money. George Washington said that he could never have 
held his army together it it had not been for the money that 
Haym Solomon gave. Americans should never forget the generous man 
who gave all he had to help pay for our War of Independence. 
Draw a line under the 2.!..!!! title. Remember that the best 
title tells about the whole story. 
1. Condemned to Death 
2. The Escape to Philadelphia 
3. A Generous Hero 
4. Our War of Independence 
Now write one sentence for the paragraph telling what the 
main thought is. Try to write the sentence in your own words. 
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CLASSIFYING WORDS ~ PHRASES 
EXERCISE 75 
See if you can build two lists out of the words or phrases 
below. Some of the words give ideas about George Washington 
and some give ideas about Benjamin Franklin. Fold your paper 
into two parts and head each column correctlye 
George Washington Benjamin Franklin 
Virginia; president; farmer; inventor; Boston; Martha; 
Deborah; army; kite; Philadelphia; printer; January; 
February; sword; newspaper; thri ft; Mount Vernon; stove; 
soldier; brave leader; first in war; first in peace; 
poor parents; lightning rod; Poor Richard; commander; 
invented; troops ; plantation; proverbs; fire department; 
Potomac 
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CLASSIFYING WORDS ~ IDEAS 
EXERCISE 76 
The words or phrases below suggest ideas about the pioneers 
who traveled westward. Read the words carefully and see if you 
can make ~ lists from them. Divide your paper into two parts. 
Then write two good headings for each list. Write the word or 
phrase in the proper column. 
rafts; Indians; wild animals; flatboats; covered wagons; oxcarts; 
rattlesnakes; Conestoga wagons; sickness; wolves; n1ountains; 
walkers; horseback riders;.deserts; weather; stagecoaches; 
quicksand; buckboards 
Make two lists from these words. 
wolves; bears; porridge; buffaloes; hasty pudding; cornbread; 
molasses; oxen; bear meat; coyotes; porcupines 
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CLASSIFYING WORDS ~ PHRASES 
EXERCISE 77 
Can you make two lists of the words or phrases below? First, 
fold your paper into two parts. Now read the words or phrases 
carefully. What two headings do they suggest to you? Write 
your headings. Now put the word or phrase in the right column. 
slate; horn book; movable desks; benches; paints; 
clay; samplers; fountain pens; school library; 
sto~; many colorful books; quill pens; water pail; 
dipper; bubbler; melody flute; logs of wood; piano; 
dunce cap; aquarium 
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MAKING &!, OUTLINE FOR ~. ~ :.;RE:.:P:..;:O:.:.:R:.::.T 
EXERCISE 78 
For a week Robert has been reading silently in several 
different books to make a report on Schools In Pioneer Days. 
He has written four paragraphs, but needs help in making an 
outline so he will be able to give a good oral report. Can you 
help him write the outline! Write the outline on your Outline 
Sheet. 
ROBERT'S REPORT 
I 
In the early days of our country there were very few free 
public schools. People who could afford it hired private teachers 
for their children especially for their boys. Many children could 
not go to school as they lived too far from the school. · Some 
children went only a few months of the year. However, most children 
learned to read and to write a little at home. Only a few boys 
and girls of wealthy parents received a good education. 
1. Choose the main idea from one of the sentences below and 
write it on your outline sheet beside the Roman numeral I. 
1. Schools were held only a few months each year • . 
2. Free public schools were scarce. 
3. Boys had private teachers. 
2. Now find the reasons why and write them on your outline sheet also. 
II 
At first each family in the neighborhood paid a share of the 
teacher's salary. If the father did not have enough money, he 
often paid the teacher by giving him meat or vegetables from his 
farm. Other parents made shoes o.r provided clothing which the 
women of the household made. Some children brought the wood for 
the school stove. You see a teacher in the· early days never knew 
how he would be paid! 
131. 
MAKING Mi. OUTLINE FOR. Mi. ORAL :.:::REP:. . .=.::ORT~· . 
EXERCISE 78 
1. Ohoose the main idea and write it on your outline paper 
beside the Roman numeral II. 
l. M~1 parents paid the teacher by contributing 
foQd or clothing. 
2. Teachers did not like the way they were paid. 
a. Teachers were paid in very unusual ways. 
2. Now find the proofs for your main idea and write them on your 
outline sheet. 
III 
Books were not plentiful for paper was scarce and very 
expensive. Little children had horn books from which they learned 
the alphabet. The horn book was really not a book at all. It was 
a piece of flat board on which was fastened a card with the 
alphabet and the Lord's Prayer printed on it. The older children 
had books with tiny print, no pictures, and uninteresting stories. 
Pens made from goose quills had to be sharpened often. Every 
child had his own slate which was crudely made. There were few 
maps, charts, or bright pictures on the wall. 
1. Choose the main idea and write it on your outline sheet beside 
the Roman Numeral II. 
1. School supplies were brought from home. 
2. School supplies were poor and scarce. 
a. There were few books. 
2. Now find the reasons why and write them on your outline sheet. 
IV 
Reading, writing, and arithmetic known as the three R's, 
were the most important subjects taught in schools of pioneer 
days. Pupils spent long hours copying dull proverbs from copy 
books, doing long examples in arithmetic, and reading aloud from 
old books. A little geography and history was taught to the 
older pupils, but such subjects as science, health, painting, 
modeling with clay, and playing mi.lsical instruments were unknown 
in the early school room. 
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MAKING M!, OUTLINE FOR ~ Qli.& REPORT 
EXERCISE 78 
1. Choose the main idea and write it on your outline sheet beside 
the Roman numeral IV. 
1. The three R's were the most important subjects. 
2. Children were not taught to play the melody flute. 
3. The lessons were long and uninteresting. 
2. Now find the proofs for your main idea and write them on your 
outline sheet. 
a. These proofs are called the supporting ~etails. 
OUTLINE SHEET !:Q!i SCHOOLS IN_ PIONEER QA!! 
133. 
MA!{'ING AN OUTLINE FOR AN ORAL REPORT 
CHECK SHEET FOR EXERCISE 78 
'. '' . . . ' ' 
OUTLINE FOR ROBERT' B REPORT 
SCHOOLS IN PIONEER DAYS 
I. Free public schools were scarce. 
A. Many children were taught a little at home. 
B. Many children lived too far to go. 
c. Children of wealthy parents had a tutor. 
II. Teachers were paid in very unusual ways. 
A. By food 
B. By clothing 
c. By wood for the stove 
III. School supplies were scarce and poor 
A. Horn books 
B. QUill pens 
c. Crude slates 
IV. The three R's were the most important subjects 
A. No science or health taught 
B. No painting or clay modeling taught 
c. No teaching to pl8iV musical instruments 
134. 
SEQUlllNCE Q! IDEAS 
!fMl HAPPENEQ E,±RSTT 
EXERCISE 79 
Read the words carefully and then decide what happened first. 
That will be number one on your list. Arrange the other ideas 
in the right order. 
The first Thanksgiving feast; the Mayflower brought the 
Pilgrims to Plymouth; Columbus discovered America; 
George Washington was President; the English settled 
Jamestown, Virginia; Michelangelo was painting in Italy; 
the Revolutionary war was being fought; Robert Fulton's 
steamboat sailed up the Hudson River. 
Each word or phrase below should suggest a picture of 
something that happened. Can you put the pictures in the right 
orderT Begin with something that happened in primitive times. 
Mayflower; covered wagons; Parthenon; pyramids; stone ax; 
santa. Maria; Roman numerals; bard; Fulton's steamboat; 
automobile; Revolutionary War; Michelangelo 
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CLASSIFYING NAMES FROM THE PAST 
EXERCISE 80 
Divide your paper into three parts. Each column ·will 
represent a definite time in the story of the past. Make the 
following headings: 
Ancient Times Middle ages Modern TilDes 
Now see how many of these names from the past you can write 
in the proper column. 
1. Brian, the Bard 16. Thomas Jefferson 
2. Benjamin Franklin 17. a page 
3. Charles, the Teuton 18. a squire 
4. George Washington 19. Pharaoh 
5. Wi lliam, the Conqueror 20. John Smith 
6. Phidias 21. John Hancock 
7. Governor Carver 22 . a lord 
a. Titus, the Roman Soldier 23. an armorer 
9. a pyramid builder 24. a Spartan 
10. Wi lliam Bradford 25. Giovanni 
u . Michelangelo 26. Homer 
12 • . Vergil 27. an Athenian 
13. Priscilla, the Pilgrim 28. Paul Revere 
14. a knight 29. a scribe 
15. Caesar 30. Robert Fulton 
SELECTING !Ii! ~ TITLm 
EXERCISE 81 
Book used: Time for Poetry, May H. Arbuthnot, Scott, Foresman and 
Company, 1951, p. 160. 
Here is a poem you will enjoy reading. Read it carefully 
and from the titles below choose the 2!!i title for the poem. 
Remember that the best . title is the one that tells about the 
whole story in the poem. 
Ring around the world 
Taking hands together 
All across the temperate 
And the torrid weather. 
Past the royal pa~trees 
By the ocean sand 
Make a ring around the world 
Taking each other's hand; 
In the valleys, on the hill, 
Over the prairie spaces, 
There'. s a ring around the world 
Uade of children's faces. 
Annette Wynne 
Draw a line under the ~title for the poem. 
1. By the Ocean Sand 
2. In the V~lleys 
3. Ring Around the World 
4. Over the Prairie Spaces 
13'7. 
WRITING YOUR OWN MAIN IDEA 
and 
WRITING YOUR OWN TITLE 
EXERCISE 82 
During this unit you have been studying about the people 
of the past, and how they have helped to make your ways of living. 
Here is a paragraph you will enjoy reading. 
People are the most important thing in this great big 
world 1 They are much more important than fine houses, good 
clothes, and allowances. They are worth much more than baseball 
gloves, footballs, and bicycles. People are more valuable than 
dogs, poni,es, boats, or automobiles. People are very special, 
because they are !l! and can THINK 1 
1. Write the main thought of the paragraph in your own words. 
2. Write a good title for the paragraph. 
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GRADE IV 
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PUPIL 1 S OUTLINE OF COURSE OF STUDY 
UNIT ONE MANY OF OUR WAYS OF LIVING COME TO US FROM THE PAST 
To understand this unit you will need 
1. That primitive man helped us live as we do today because 
he taught us how to make tools and pottery, weave cloth, 
and to use fire. 
2. How the Egyptians taught people such useful things as 
farming, building and writing. 
3. How the Greeks added ideas about building and carving 
which make our ways of living today more beautiful. 
4. That the value of law and order, the idea of the arch 
in building, many words, and Roman numerals are some 
of. our gifts from the Romans. 
5. How at first the people of the Middle Ages did not 
appreciate the civilization of the Romans, but l ater 
did their share in making our ways of living: 
a. They started most of the countries of Europe. 
b. They gave us the beginning of our language. 
c. They spread Christianity for us. 
d. They gave us the idea of Gothic architecture. 
e. The artists of the Renaissance gave us beautiful 
paintings to enjoy. 
f. Toward the end of the Middle Ages, when people 
began to travel and trade, they discovered America. 
s. How the people of modern times have done their part to 
help develop our ways of living: 
a. Settlers from Europe brought their customs to 
America. The early settlers started the first 
farms, churches, schools and towns. They made 
the first American newspapers and books. 
b. Washington and many of the people who lived in 
his time created the United States by breaking 
away from Great Britain. 
c. After the Revolutionary War the Americans started 
a kind of national government for the union of the 
thirteen states, but it did not work well. our 
present government was really started in 1789. 
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7. 
Gradually the ways of living in this new country 
were improved by patriots, pioneers, inventors 
and other workers. Benjamin Franklin made a 
stove and lightning rods, and improved ways of 
living with many useful inventions. 
Robert Fulton invented the first successful 
Of the great debt we owe to those who lived 
their valuable contributions to our ways of 
steamboat. 
I before us 
living. 
for 
12.!! should be able ~: I 
1. 
2. 
3. 
4. 
Use a time line to show: 
a. Primitive times and civilized times 
b. Ancient times, Middle Ages, and modern times 
Read a map to understand either the direction o~ or location 
of, or both: 
a~ Early civilized countries and the Mediterrfnean Sea 
b.. Countries of Europe started by the people of the 
Middle Ages 
c.. Atlantic Ocean 
d.. The New World 
Compare and contrast: 
1 
av Our ways of living with ways of living of the 
different peoples of the past who helped to make 
them 
b. Big periods of history according to time: [primitive 
times, ancient times, Middle Ages, modern times 
List according to time the gifts of the people bf the 
pas1t to our ways of living. 
I You should feel grateful 12. ~ many people of ~ past !!:!£ ~ 
helped 12_ mak:Et !2.£!:. ways 21.. living. 
Taken from the Social Studies Course of Study Grades IV-VI 
Brookline Public Schools [ 
Brookline, Massachusetts, pp. 10-11. 
BASAL TEXT BOOK USED IN GRADE FOUR 
Wilson, Howard E., Wilson, Florence H., Erb, Bessie P., rev. ed., 
~~Ways of Living ~ ~· Boston: American Book Company, 
1947. 
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CHAPTER IV 
SUMMARY AND CONCLUSIONS 
The purpose of this study was to build a workbook of 
exercises to give several opportunities . to fourth grade children 
to ~se and to further develop the essential study-skill of 
organization in a specific social studies unit. It was not the 
purpose of the workbook to introduce this important skill, as the 
writer feels that should be done in the reading classes. 
In tea.ching fourth grade children to find the main idea or 
thought in a paragraph, special attention must be given to the 
construction of the paragraph. Thus, several paragraphs, each 
stressing one central thought, were developed on the informational 
material of each story in the unit. The author feels that the 
simple step by step approach to making a simple outline as developed 
in this study will assist children to make steady progress and 
will do away with confusions. If children are to comprehend well, 
and are to remember that which they have read, it is necessary 
to make them aware of the main ideas and supportin·g details in 
any type of selection they may read, and to teach them to arrange 
these items in order. 
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